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How to use your Knowledge Organiser

What is a Knowledge Organiser and how will it help me ?
It is an organised collection of knowledge that you need to know and learn for every topic you study in every subject. It will help you
to be successful in your tests and exams.
Your teacher will use the knowledge organiser in your lessons. They will ask you to refer to various sections - they might talk this
through and/or ask you to make key notes in your books or to highlight certain sections on your knowledge organiser.
Your teacher will set homework, where you will be asked to learn key knowledge from your knowledge organiser - you will then be
tested in lessons regularly via short quizzes.

Do I have to bring my Knowledge Organiser every day ?
Yes, you do. It is one of our key expectations that you bring your knowledge organiser to every lesson, every day in your special
Knowledge Organiser bag. Your Form Tutor will check this every morning.

Is there anything I could use to support me when using my knowledge organiser ?
Some people find post it’s handy to stick onto their knowledge organiser pages - these are useful for extra notes.
Small white revision/flash cards are helpful so you can write key facts down. These can then be placed up around the house to help
your revision.

How should I use my Knowledge Organiser to help me learn ?
There are lots of ways to use your knowledge organiser - the key to success is to find what works for you. The table below shows you
some different ways to use them.
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How to use a knowledge organiser – A step by step guide
Look, Cover, Write, 

Check
Definitions to key 

words
Flash Cards Self Quizzing Mind Maps Paired Retrieval

Step 1

Look at and study a 
specific area of your 
knowledge organiser.

Write down the key 
words and definitions.

Use your knowledge 
organiser to condense 

and write down key facts 
and  information on your 

flash cards

Use your knowledge 
organiser to create a 

new quiz. Write down 
questions using your 
knowledge organiser. 

Create a mind map with 
all the information you 

can remember from your 
knowledge organiser. 

Ask a partner or family 
member to have  the 

knowledge organiser or 
flash cards in their hands

Step 2

Cover or flip the 
knowledge organiser 
over and write down 

everything you 
remember.

Try not to use your 
knowledge organiser to 

help you.

Add pictures to help 
support. Then self quiz 
yourself using the flash 

cards. You can write 
questions on one side 

and answers on the 
other. 

Answer the questions 
and remember to use 

full sentences. 

Check your knowledge 
organiser to see if there 
were any mistakes with 

the information you have 
made. 

They can then test you by 
asking you questions on 

different sections of your 
knowledge organiser 

Step 3

Check what you have 
written down. Correct 
any mistakes in green 
pen and add anything 
you missed. Repeat.

Use your green pen to 
check your work.

Use a parent/carer or 
friend to help quiz you on 

the knowledge. 

You can also use family 
to help quiz you. Keep 
self-quizzing until you 

get all questions correct. 

Try to make connections 
that links information 

together.

Write down your 
answers. 
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KS3: Year 9 Probability of events & Probability DiagramsLong term curriculum links: Fractions, decimals, 
percentages 

Word Definition

Outcome A result of a probability experiment.

Event A set of outcomes of a probability experiment.

Bias Unfair. On a biased dice, one number is more likely to 
come up than all of the rest.

Independent 
event

When the probability of one event does not depend on 
the outcome of another event. 

Dependent 
event

When the probability of one event depends on the 
outcome of another event.

KEY VOCABULARY

Tree diagrams: 
A way of recording the outcomes of multiple 

events and calculating their probability. 
Multiply along the branches to calculate the 

probabilities of each outcome.

Sample space:
A way of recording all the outcomes of 

two events. This sample space records all 
the possible outcomes when 2 four-sided 

spinners are spun and their totals 
multiplied together.

Venn Diagrams:
Shows the relationship between two or 

more finite sets. A finite set could be ‘Even 
numbers between 1 and 9’ i.e. {2, 4, 6, 8}.

Two-way tables:
Sorts data so that the frequency 

of each category can be seen 
quickly and easily.

Probability Scale
Events can be placed on the probability scale. 
The scale represents how likely an event is to 

happen. E.g. flipping a coin = even chance. 
Monday will follow Sunday = certain. 

Calculating Basic Probability

Theoretical Probability 
What we expect the probability of an 

event to be e.g.. the theoretical 
probability of rolling a 1 on a regular 6 

sided dice is 1/6.

Experimental probability
When you calculate the probability of an 

event based on data that has been 
collected.

P event =

number of ways the event can occur
total number of outcomes

P event 𝐧𝐧𝐧𝐧𝐧𝐧 happening =

1 – P(event happening)

Combined events
When multiple events occur we can 

calculate the probability of these 
combined events by finding their 

product if the events are independent.

Independent events
The outcome of one event does not affect 

the outcome of the other. 
If A and B are independent, the probability 

of both occurring is 
P(A and B) = P(A) x P(B)

Probability is the likelihood/chance of something happening, we can show the combinations of two or more events occurring using probability diagrams. 

Impossible
Unlikely Likely

Equally likely Certain

0 1
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KS3: Year 9 Quadratic Expressions and Quadratic GraphsLong term curriculum links: Graphs, Algebraic 
Manipulation 

Word Definition

Quadratic An expression or equation containing a squared 
term. E.g. 𝑥𝑥2

Expression A group of numbers, letters and mathematical 
operations

Coefficient A number that multiplies an algebraic letter. 
E.g. . 4𝑥𝑥2 The coefficient of 𝑥𝑥2 in this example 

is 4

KEY VOCABULARY

Expanding double brackets Factorising quadratics Plotting quadratics graphs

When a (the coefficient of 𝑥𝑥2) is 
negative, it produces a ∩ shape

When a (the coefficient of 𝑥𝑥2) is 
positive, it produces a ∪ shape

Quadratics Graphs

To expand double brackets, we need to 
multiple all terms in one bracket by all the 

terms in the other. We use the multiplication 
grid to help us out:

Example :

Step 1: Split up each term onto the sides of 
the multiplication grid, including the 
positive/negative sign.
Step 2: Multiply all 4 terms together
Step 3: Write all these 4 terms down, 
making sure to include all positive/negative 
signs.
Step 4: Collect the like terms to simplify the 
answer.

Factorsing quadratics is the opposite of expanding. The aim is to 
put a quadratic expression in the form 𝑥𝑥2 + 𝑏𝑏𝑥𝑥 + 𝑐𝑐 back into 

double brackets.
Top tip: The numbers in the bracket multiply to make c and add 

to make bExample :

Factorise:
𝑥𝑥2 + 6𝑥𝑥 + 8

Step 1: List the factors of +8:
1 and 8
2 and 4

Step 2: Which add to make +6?
1 and 8
2 and 4

Step 3: Complete the brackets
(𝑥𝑥 + 2)(𝑥𝑥 + 4)

• To plot quadratic we use 
a table of values just like 

with linear graphs.

• Break down each part of 
the equation into 

separate rows to make 
the calculation easier.

• Take care plotting positive 
and negative coordinate. 
Think about the general 

shape it should be making

• Connect the coordinates 
with one smooth line. Do 
not use a ruler as it is a 
curve not straight lines

Quadratic graphs have the general form:

𝑎𝑎𝑥𝑥2 + 𝑏𝑏𝑥𝑥 + 𝑐𝑐
These form a ∪ or ∩ shape, examples are shown below:
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KS3: Year 9 Congruency and SimilarityLong term curriculum links: Geometric Reasoning, 
Similarity, Equivalence 

Word Definition

Congruency In geometry, two figures or objects are congruent if 
they have the same shape and size, or if one has the 

same shape and size as the mirror image of the other.

Similarity Two shapes are Similar when one can become the 
other after a resize, flip, slide or turn.

Scale factor The size of an enlargement/reduction is described by 
its scale factor. For example, a scale factor of 2 means 
that the new shape is twice the size of the original

KEY VOCABULARY

Congruent Shapes

Shapes are congruent if they are identical – same 
shape and same size
Shapes can be rotated or reflected but still be 
congruent

Congruent Triangles 

4 ways of proving that two triangles are congruent:
1. SSS (side, side, side)
2. RHS (Right angle, Hypotenuse, Side)
3. SAS (Side, Angle, Side)
4. ASA (Angle, Side, Angle) or AAS

SSA does not prove congruency.

Shapes are similar if they are the same shape but 
different sizes.

The proportion of the matching sides must be the 
same, meaning the ratios of corresponding sides 
are all equal. 

Similar Shapes

Scale factor
The ratio of corresponding sides of two similar 
shapes.

To find a scale factor, divide a length on one shape 
by the corresponding length on a similar shape.

Finding missing lengths in similar shapes

1. Find the scale factor.
2. Multiply or divide the corresponding side to find 

a missing length.

If you are finding a missing length on the larger 
shape you will need to multiply by the scale factor.

If you are finding a missing length on the smaller 
shape you will need to divide by the scale factor.

Find scale factor: 12
8

Then multiply or divide 
other sides by scale 
factor as appropriate.

𝑥𝑥 = 5 ×
12
8

𝑥𝑥 = 7.5

Similar Triangles
To show that two triangles are similar, show that :
1. The three sides are in the same proportion
2. Two sides are in the same proportion, and their included angle is 

the same.
3. The three angles are equal.

Scaling area and volumes

Shape A           Shape B

Length:

Area:

Volume:

3cm

5cm2

10cm3

× 2

× 4

× 8

6cm

20cm2

80cm3

If the length increases by a scale factor 𝑘𝑘, 
• the area increases by scale factor squared, i.e. 𝑘𝑘2
• the volume increases by scale factor cubed, i.e. 𝑘𝑘3
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KS3: Year 9 Pythagoras

Word Definition

Hypotenuse The longest side in a right angles triangle

Square number The result when you multiply a number by itself

Right-angle 
triangle

A triangle in which one angle is of 90°

Square root The reverse operation of squaring the number.

KEY VOCABULARY

Pythagoras’ theorem is an equation that 
describes a relationship between the 3 sides of a 
right-angle triangle. We can use it to determine a 
missing length when given the two other lengths.

The equation is:
𝑎𝑎2 + 𝑏𝑏2 = 𝑐𝑐2

Where c is the hypotenuse and 𝑎𝑎 and 𝑏𝑏 are the 
two other sides. The hypotenuse is always the 
longest side of the triangle and can be found 
opposite the right angle.

Finding the length of hypotenuse

You should always label the hypotenuse first. This 
is the side facing the right angle.

1) Substitute your values into the formulae:
42 + 62 = 𝑥𝑥2

2) Work out the values that you can:
16 + 36 = 𝑥𝑥2
52 = 𝑥𝑥2

3)  Now use inverse operations to find the values 
of 𝑥𝑥:

𝑥𝑥2 = 52
𝑥𝑥 = 52

𝑥𝑥 = 7.211102551 𝑜𝑜𝑜𝑜 7.21 (3 𝑠𝑠. 𝑓𝑓. )

Finding the length of a shorter side

1) Substitute your values into the formulae:
102 + 𝑥𝑥2 = 142

2) Work out the values that you can:
100 + 𝑥𝑥2 = 196
96 = 𝑥𝑥2

3)  Now use inverse operations to find the values of 𝑥𝑥:
100 + 𝑥𝑥2 = 196

-100              -100
𝑥𝑥2 = 96
√ √
𝑥𝑥 = 96

𝑥𝑥 = 9.797958971𝑐𝑐𝑐𝑐 𝑜𝑜𝑜𝑜 9.8 (3 𝑠𝑠. 𝑓𝑓. )

Long term curriculum links: Squaring number, square root, solving 2-
step equations 

a

b

c

a

b

c

𝑎𝑎2 + 𝑏𝑏2 = 𝑐𝑐2

𝑥𝑥
4𝑐𝑐𝑐𝑐

6𝑐𝑐𝑐𝑐

Example: Find the length of side x. Give your 
answer in 3 significant figures

a

b

c 14𝑐𝑐𝑐𝑐
10𝑐𝑐𝑐𝑐

𝑥𝑥

Example: Find the length of side 
x. Give your answer in 3 
significant figures

𝑎𝑎2 + 𝑏𝑏2 = 𝑐𝑐2
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KS3: Year 9 Constructions and LociLong term curriculum links: Construct triangles, Scale 
Drawings 

Word Definition

Bisect Cut in half

Perpendicular At right angles

Equidistance Equal distance

Perpendicular Bisector The line that cuts another in half at right 
angles

Angle Bisector The line that cuts an angle exactly in half

Loci All the positions of points following a rule

KEY VOCABULARY

Constructions: Angle Bisector

Step 1: Draw an arc from 
the point of the angle 
that cuts both of the 
lines.

Step 2: Place the 
compass on the two 
points where it crosses 
the line and draw an arc 
from both sides that 
cross.

Step 3: Using a ruler, 
draw a line that goes 
through the two joining 
arcs and the point of the 
angle.

An angle bisector cuts an angle in half. It also 
shows us a line in which any point on that line is 
exactly half way between each of the two lines 
that form the angle.

Constructions: Perpendicular Bisector

A perpendicular bisector cuts a line exactly in half 
and at a right angle. It also shows us a line in which 
any point on that line is exactly half way between 
the two end points.

Step 1: Join the two points with a 
straight line. Draw an arc from 
one end point that is over half 
way (doesn’t matter how much 
more than half).

Step 2: Without changing the 
length of the compass, draw an 
arc from the other end point. The 
two arcs should cross twice 
(once above the line and once 
below.

Step 3: Using a ruler, draw a line 
through each intersection of the 
arcs. This line can continue 
further than the arcs. This line 
will meet the first line at 90ᵒ (a 
right angle).

Loci

A locus (loci is the plural) is a collection of points which share a rule.

A circle is the locus of 
all points equidistance 
from a single point.

This locus shows all points that 
are equidistance from a line.

A angle bisector shows us a 
locus of points half way 
between two lines.

A perpendicular bisector 
shows us a locus of points half 
way between two points.
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KS3: Year 9 Ratio & ProportionLong term curriculum links: Simplifying,  Fractions, 
Division  

Word Definition

Ratio The relationship between two or more quantities

Proportion The relationship of one thing to another in terms 
of quantity, size, or number

Factor A number than divides another number equally 
(without a remainder)

KEY VOCABULARY

Simplifying Ratio
A ratio is used to compare one quantity to 
another. We can simplify ratio like we do with 
fractions, divide all parts by a common factor:
Example 1 : Simplify the ratio 15:30:24

When simplifying ratio, the solution should 
always have integer (whole number) parts. 
However sometimes we are asked to express a 
ratio in the form 1:n or n:1. To do this we divide 
both sides by the part we need to make 1 :

Example 2 : Express 4 : 35 in the form 1:n

Ratio to Fractions
Ratios can be written as fractions in a couple of ways:

Example 1: The ratio of red to blue counters in a 
bag is 3 : 2
There are 3

2
as many red counters as blue 

counters 
There are 2

3
as many blue counters as red 

counters 
Alternativiley, we can write either part as a 
fraction of the total. E.g. 2

5
of the counters are blue

9 9 9

9 9

15 15 15

15 15

12 12 12

12 12

Sharing in a Ratio
We can share amounts into a given ratio. There are 
3 types of questions we need to know:

The ratio of blue to green tokens is 2 : 3

Scenario 1: Given the total. There are 45 tokens…

Blue

Blue

Blue

Green

Green

Green

45 ÷ 5 = 9 per part

18 Blues

27 Greens

30 Blues

45 Greens

24 Blues

36 Greens

Scenario 2: Given one amount. There are 30 blue tokens…
30 ÷ 2 = 15 per part

Scenario 3: Given the difference. There are 12 more 
green than blue tokens…

12 ÷ 1 = 12 per part

Direct Proportionality
If two quantities are directly proportional, then as one increases the 
other also increases at the same rate (proportionally), e.g.. as one 
doubles, the other one also doubles
Example:

Calculating the value of 1 is called the unitary method and is most useful
Inverse Proportionality

If two quantities are inversely proportional, then as one 
increases the other decreases at the same rate (proportionally), e.g.. as 
one doubles, the other one halves
Example: 6 builders can build 10 houses in 30 months

Multiply 6 and 30
1 builder would take 180 months
Divide by 18
18 builders would take 10 months

Calculating the value of 1 is called the unitary method and is most useful
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KS3: Year 9 Prose and Writing to imagine, explore and entertain 

Plot Summary

Chapter 1 and 2: The animals thus convene in the big barn to hear Old Major’s speech. He blames their short 
and miserable lives on man, and incites rebellion. Old Major dies in his sleep, and the other animals prepare for 
rebellion. The pigs prepare the others, teaching them animalism, which they don’t all fully understand. The 
Rebellion occurs, and Jones is driven from the farm. The farm is renamed ‘Animal Farm’ and seven 
commandments are made.

Chapter 3 and 4: The animals labour in the fields throughout the summer. Snowball and Napoleon often clash. 
Snowball spends time trying to educate the animals. Napoleon takes a group of puppies to ‘educate’ in a loft. 
When It is noted the pigs have been eating the apples and milk, Squealer persuades the animals that it is best. 
The news of Animal Farm has spread to neighbouring farms. Jones and other farmers thus launch an attack, 
however they are easily beaten by the animals. Boxer and Snowball fight heroically and are awarded medals as a 
result. Snowball tells Boxer not to feel guilt for a human’s death.

Chapter 5 and 6: Mollie is tempted away from the farm by a red-faced man who feeds her. Snowball and 
Napoleon grow increasingly hostile towards one another. As Snowball announces plans for a new windmill, 
Napoleon unleashes his dogs, which attack Snowball and chase him off the farm. The animals are anxious about 
this, but Squealer’s passionate defence and the growl of the dogs is enough to assure them that ‘Napoleon is 
always right. It is announced that the farm is now trading with humans, to the shock of the animals. It begins 
that the pigs have begun amending the commandments to suit their own interests.

Chapter 7 and 8: Snowball is blamed for more and more failures, which the humans attribute to planning errors. 
Hens eggs are now sold, which makes the hens rebel. Napoleon holds a meeting in which several animals are 
murdered by the dogs for their apparent treasons against the farm. More of the commandments appear to 
change. Napoleon has now taken the title of ‘Leader’. Trading with humans intensifies. A further battle with 
humans takes place.

Chapter 9 and 10: Animal Farm is named a republic and Napoleon unanimously named the president. Moses the 
raven returns and speaks of Sugarcandy Mountain. Boxer grows frailer and one day collapses. The pigs announce 
that he will be taken to hospital, but he is in fact being taken to a slaughterhouse. Squealer announces that he 
died at the hospital, and that the van had only just been bought by the hospital. Years pass by. Only the pigs 
seem richer, yet all animals remain proud of being on Animal Farm. The pigs begin walking on two legs. The 
name Animal Farm is returned to ‘Manor Farm.’ The animals can no longer differentiate between people and 
pigs.

‘Animal Farm’ by George Orwell

Characters

Napoleon: The pig who emerges as the leader of Animal Farm and a corrupt opportunist. 
Based on Joseph Stalin and is cunning, treacherous, lazy and selfish. Uses Squealer 
(propaganda) and the dogs (military force) to exert power over others. 
Themes: power, corruption, equality and inequality.

Snowball: Another leading pigs, who challenges Napoleon for leadership of the farm 
after the rebellion. Represents Leon Trotsky. Intelligent and passionate, yet he does not 
resort to the same levels of cunning and manipulation as Napoleon. Snowball is driven 
from the farm by Napoleon’s forces.
Themes: power, corruption, equality and inequality.

Boxer: A cart-horse who demonstrates incredible strength, work ethic, and loyalty. 
Represents the overworked working classes and is admired by others for his physical 
accomplishments and mental grit. His downfall is his slow wit; he is unable to think for 
himself and is easily manipulated.
Themes: power, exploitation, inequality.

Squealer: Represents the Soviet propaganda machine. An exceptionally gifted and 
persuasive speaker, and is utilised to spread positivity about Napoleon, and negativity 
about Napoleon’s competition. Uses false statistics and twists the truth to ensure that 
the pigs retain political and social control.
Themes: power and control, corruption, 

Old Major: Prize-winning boar whose vision of a place in which the animals work for 
themselves serves as the inspiration for the rebellion. He is based on both Karl Marx and 
Vladimir Lenin. Old Major is a clear leader who is well respected, articulate, and 
persuasive.
Themes: power, class, equality. 

Benjamin: A long-lived donkey who refuses to feel enthused by the rebellion. Seen
by the other animals as a pessimist, however his prediction that life will remain 
unpleasant regardless of who is in charge proves correct. The only animal who appears 
able to understand the truth of the situation, yet refuses to openly oppose the pigs.
Themes: power, control, inequality. 

1400s 1500s 1600s 1700s 1800s 1900s 2000s
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KS3: Year 9 Prose and Writing to imagine, explore and entertain 
1400s 1500s 1600s 1700s 1800s 1900s 2000s

Class: 
Social class is based on the socioeconomic 
status of an individual. The upper classes 
are a minority compared to working 
classes.
Animal Farm: begins with the ideology of 
total equality for all. However, divisions 
occur between:
• Intellectual and physical individuals.
• Democratic and totalitarian individuals. 
Power vacuum = re-establishment of class 
systems.
Even though the pigs were the ‘repressed’ 
individuals, they re-generate the class 
system to fill the void left by Mr Jones. 
Mirroring the change in communist 
ideology in Soviet Russia. 

Equality and Inequality:
The state of being equal, especially in 
status, rights or opportunities. 
At the beginning of the novel, the animals 
have had everything taken away from them 
by Mr Jones. 

Ideology: “all animals are created equal”. 
Why might Orwell have chosen to use 
animals to represent the inequality shown 
against the animals? 
Power vacuum = re-establishment of class 
system = inequality. 

Is equality possible in society? 

Power and Control: 
To be able to influence the actions, belief 
or conduct of others. 
Political power: The placement of a central 
ruling system to hold power. This can be 
seen in the form of Mr Jones and The Pigs 
who use political power negatively.
Physical power: The use of force to gain 
power and control. It is interesting that this 
is not used by the working animals to 
regain control from the pigs. 
The power of the ‘press’: Rhetoric and 
propaganda are used as a vehicle for 
establishing power and taking control. 
Naivety: Orwell makes clear that these 
types of situations are formed not only 
because of the strategies of the oppressors, 
but also the naiveté of the people who do 
not have the education or the position to 
know better. 

Religion: 
Moses: taken from the name of the 
biblical character who led the Hebrew 
people to freedom from Egypt. 
An idea of Heaven (Sugarcandy Mountain) 
is promised to the animals by Moses (the 
raven) at some points throughout Animal 
Farm. 
Religion provides a source of belief for 
individuals which gives them the drive to 
continue working.  Is this an abuse of 
power?
What is the significance of Moses being a 
raven in the novel? 

Corruption and exploitation.
Corruption: dishonest conduct by those in power. 
Exploitation: treating someone unfairly to benefit from their work. 
The pigs become corrupted over the course of the novel by their needs to fill the power 
vacuum left by the removal of Mr Jones. 
Moses exploits the animals through their religious beliefs and the idea of Sugarcandy 
Mountain. 
The Corruption of Socialist Ideals : Animal Farm = critique of the development of Soviet 
communism. 
Although Orwell strongly believed in the socialist ideals upon which the Soviet revolution 
was built, he opposed the ways in which these values had been repeatedly manipulated by 
those who rose to power. The gradual disintegration of the seven commandments visually 
depicts this in the novel. 

Hinterland
• George Orwell was was outspoken in his support of 

democratic socialism, and spoke out frequently against 
totalitarianism and social injustice

• Socialism: a political system where the community or state 
owns the general means of production e.g.. factories. Society 
is made by the co-operative efforts of all people in society. 

• Communism: develops socialism further to ensure that each 
person contributes and receives from society, according to 
their ability and needs. 

• Karl Marx was a German philosopher from the 19th Century, 
who rejected capitalism. He instead believed in the 
introduction of a system in which wealth was communal and 
labour was shared. His theory became the foundation for 
Communism. 

• The Russian Revolution: The revolution was the movement 
that removed the reigning Tsarist autocracy from power and 
led to the rise of the Soviet Union. The Bolsheviks, led by 
Vladimir Lenin, were able to overthrow the provisional 
government and establish their own federal government, 
creating the world’s first socialist republic. 

• The revolution was prompted by Tsar Nicholas II, who was the 
last emperor of Russia. Tsar Nicholas was deemed to be a poor 
ruler – the country lost key battles against Japan and Germany 
during his reign, costing large military casualties and financial 
losses. There were also gross inequalities: Nicholas lived in 
luxury while thousands of unemployed peasants struggled to 
survive. 

• The Soviet Union was ruled under the premise of 
Communism. However, it is generally accepted that the 
standard of living decreased, working conditions deteriorated, 
and personal freedoms were significantly violated.
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KS3: Year 9 Shakespeare and Writing to argue, persuade and advise
1400s 1500s 1600s 1700s 1800s 1900s 2000s

Key vocabulary
Blank verse
Dramatic Irony
Hyperbole
Iambic Pentameter
Metre
Oxymoron
Poetic Verse
Prose
Pun
Rhyming Couplet
Soliloquy
Sub-plot

Characters

Capulets Montagues

Juliet: Only child of Lord and Lady Capulet. 
Female protagonist of the play. Is expected to 
marry Paris, but chooses to marry Romeo. Seems 
unafraid to take risks for what she believes in.
Themes: Love; Patriarchy; Gender; Conflict; Fate; 
Death. 

Romeo: Only child of Lord and Lady Montague. 
Male protagonist of the play. Quick to fall in love 
with Juliet – is this love or lust? Is impulsive and 
makes rash decisions as the play progresses. 
Themes: Love; Patriarchy; Gender; Conflict; Fate; 
Death. 

The Nurse: Mother figure to Juliet. Experienced 
loss of her own child. Desperate to ensure Juliet’s 
happiness and manipulated by Juliet’s emotions. 
Themes: Gender; Love.

Friar Lawrence: Romeo’s confidant and father 
figure/moral guidance. Man of the Church. 
Idealistic in his hopes for Romeo and Juliet.
Themes: Gender; Conflict; Fate; Death. 

Tybalt (Prince of Cats): Dominant male figure. 
Uses violence and conflict to exert his dominance 
over others. Seeks to control situations. Quick to 
anger. Functions as an antagonist against Romeo 
as a protagonist.
Themes: Gender; Conflict; Death.

Benvolio (Benevolent): Best friend of Romeo. 
Acts as a negotiator in conflict that arises within 
the play. Also highlighted as entering conflict 
easily. Voice of reason. 
Themes: Love; Patriarchy; Gender; Conflict; Fate; 
Death. 

Lord Capulet: Patriarchal figure. Duplicitous in 
expectations. Functions as an antagonist against 
Juliet (protagonist).
Themes: Patriarchy; Conflict; Death. 

Mercutio (Mercurial): Friend of Romeo and kin of 
the Prince. Spontaneous and inappropriate. Acts 
as a catalyst for multiple situations in the play.
Themes: Love; Gender; Conflict; Death. 

Lady Capulet: Stereotypical female figure. Hidden 
determination. Vengeful when prompted.
Themes: Gender; Conflict. 

Lord and Lady Montague: Parents of Romeo. 
Appear twice in the play – at the beginning and 
end. Symbolic appearances. 
Themes: Conflict; Death. 

The Prince
Dominant male figure within Verona (in theory). Looks to exert his will over others by highlighting the 

importance of consequences of actions. Is he an effective leader? 
Themes: Patriarchy; Conflict; Death; Fate.

Prologue: outline of 
the plot of the play 
and history of the 

family feud.

Act 1: Conflict 
between families. 
Lord Capulet turns 

down Paris’ proposal. 
Romeo and Juliet 

meet.

Act 2: Romeo and 
Juliet declare their 

love. The Nurse and 
Friar assist them in 

marrying.

Act 3: Deaths of 
Mercutio and Tybalt. 

Romeo Banished. 
Juliet refuses Paris’ 

marriage offer.

Act 4: Juliet arranges 
to fake her own 
death. The Friar 
assists her plans.

Act 5: Romeo hears 
that Juliet is dead. 
Returns to Verona 

and commits suicide. 
Juliet also takes her 

life.

Hinterland: 
• Written by William Shakespeare. Shakespeare wrote plays 

and sonnets (love poetry). His plays are categorised as 
comedies, histories and tragedies.

• Based on the poem ‘Romeus and Juliet’ by Arthur Brookes 
(1562), which is an appropriation of other similar stories.

• Similar in plot to Pyramus and Thisbe, which is referenced 
in ‘A Midsummer Night’s Dream’. 

• The monarch of the time was Elizabeth I, who broke 
societies conventions by being an unmarried female 
monarch.

• Set in Renaissance Italy, which was a freer society than 
Elizabethan England. Shakespeare possibly uses the setting 
to warn the English of the risks of having no single 
monarch.

‘Romeo and Juliet’ by William Shakespeare
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KS3: Year 9 Shakespeare and Writing to argue, persuade and advise

Love
Courtly Love: a medieval idea with conventions and 
expectations. Knights would profess their love for noblewomen 
and prove this with poetry and undertaking quests. 
Romantic love: an emotional feeling of love or a strong 
attraction to another. This was uncommon in Elizabethan 
England due to…
Arranged marriage: marriages were arranged by the patriarch
of the family for social and financial advancement of the family. 
This meant that… 
Marriage was seen as a necessity, rather than an option. 
Because of this…
Parent/Child relationships were often distant in noble families, 
as children were used for social advancement. 

Patriarchy (‘the rule of the father’)
Definition: a system of society or government in which men 
hold power and privilege, which women are largely excluded 
from.

Gender conventions
Separate spheres: A modern belief system. 
1. Gender differences in society are natural, not cultural. 
2. These differences allow men and women to participate in 

different spheres e.g.. men in the workplace (public), 
women in the home (private).

3. Gendered differences in public and private spheres are 
natural, inevitable and desirable. 

Toxic masculinity: the need to aggressively compete and 
dominate others. 
Behaviours include:
• Acting like a bully.
• Avoiding losing at all costs.
• Restraining emotions other than pride and anger.
• Showing strength and aggression in moments of conflict.

Conflict
External – displayed in behaviours.
Conflict between the Capulets and the Montagues is the 
foundation of the play and the events that take place. 
Violence: Violence takes place between the two families and 
acts as both a release of tension and a catalyst for subsequent 
events in the play e.g.. Act 1, Scene 1; Act 3, Scene 1.
Revenge: the action of hurting someone in return for an 
injury/wrong suffered at their hands.
Revenge takes place/is attempted after the violent events that 
take place in the novel – an inevitable cycle?
Internal – struggles within the mind.
Characters have expectations to meet (both personal and 
societal). They have to choose whether to fight their desires or 
give in to them e.g.. Romeo and Juliet; servants of Capulet and 
Montague.

Fate
The concept that some things are destined to happen; It is 
decided by a higher power and is your destiny. 
Driven by superstition (a widely held but irrational belief in 
supernatural influences, especially as leading to good or bad 
luck) 
Example: Mercutio – “a plague on both your houses!” (Act 3, 
Scene 1)
Romeo – “some consequence is hanging in the stars” (Act 1, 
Scene 4)
Example: “star crossed lovers”, “death marked” (Prologue)
Driven by religious belief.
Italy was a Catholic society, where mortal sins were punished 
with damnation. Romeo and Juliet commit a sin, so is it their fate 
to be damned? 

Romeo and Juliet: fated to die or victims of circumstance?

Death
“Death is the great equaliser”

Death is the consequence of fate at the end of the play and the 
tragic resolution of various conflicts in the play, including the 
feud between the Capulets and Montagues. 
Death lurks throughout the play:
• Mercutio (conflict with Tybalt)
• Tybalt (conflict with Romeo)
• Paris (conflict with Romeo)
• Romeo (inner conflict/turmoil)
• Juliet (conflict with Lord Capulet)
• Lady Montague (as a result of the conflict overall)
Death and religion:
By taking their own lives, Romeo and Juliet commit a mortal sin 
by Catholic standards. Despite the fact their death resolves 
conflict, by religious standards they were fated to reside in Hell.

1400s 1500s 1600s 1700s 1800s 1900s 2000s

• Men are dominant in 
government and business.

• Men have financial control 
on both a small and large 
scale. 

• Women are 
disenfranchised.

• Women are legally 
dependent.

• Prevalent in upper classes of 
society.

• Women stay at home, 
run the house and look 
after the children. 

• Men go out to work and 
earn money. 

‘Romeo and Juliet’ by William Shakespeare
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KS3: Year 9 Cell Biology - Cell Structure
Cells Microscopes Mitosis Movement

1.Eukaryotic animal cell: has nucleus 2. Eukaryotic plant cell: has nucleus 3. Prokaryotic bacterial cell: no 
nucleus

4. Specialised animal cells:
NERVE CELL: long and                            
insulated to transmit                             
electrical impulses                                     
around the body.
MUSCLE CELL: contracts                                
and relaxes to move                                   
joints.
SPERM CELL: a streamlined                              
cell that has a tail to swim                                 
to the egg for fertilisation                                 
and mitochondria for energy.

5. Specialised plant cells:
ROOT HAIR CELL: has an                      
increased surface area to                      
absorb water and                          
mitochondria to absorb minerals.
XYLEM CELLS: strengthened                     
dead cells with no end walls                          
to form a continuous tube to                        
carry water.
PHLOEM CELLS: living sieve                          
tube cells and companion cells 
adapted to transport sugars.

6. Light                                               
Microscope:

Magnify: make the image bigger.
Focus: make the image clearer.

Lens: magnifies the object.

7. Microscopes required practical: 8. Electron microscope:
Higher magnification
and resolution
than a light                                            
microscope.

 All living things are made up of cells.
 Most cells are so small that you can only see them with a 

microscope.
 Cells have different components and each performs its own function 

within the cell.

↑ Onion skin cells 
stained with iodine

↑ Cheek cell slides 
stained with methyl 

blue

M = I ÷ A
Remember:

A = Actual size
I = Image size

M = Magnification

Maths skills:
1,000 µm = 1mm

µm mm divide by 1000

↑ Red blood cells 
viewed using a light 
microscope and an 
electron microscope →
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KS3: Year 9 Cell Biology - Cell Division and Transport

9. Chromosomes:

The nucleus of the cell contains 46
chromosomes (in 23 pairs); these are 
long strands of DNA consisting of 
sections called genes which control 
our features.

10. Mitosis: cell division for growth
and repair.
In the cell cycle the cell grows                           
and the organelles and            
chromosomes double in                    
number. They line up in the                         
centre and are pulled to either                    
side. A new membrane forms                                 
around                                                          
each set                                                                   
producing 2
identical cells.

11. Stem cells:
Are undifferentiated cells, capable of 
becoming many types of cell.
Stem cells from human embryos can 
be cloned and made to differentiate 
into different types of human cell.
Stem cells from adult bone marrow 
can form blood cells.
Treatment from embryonic stem cells 
may help paralysis and diabetes.
Meristem cells in plants can become  
any type of plant cell.

12. Diffusion: the passive movement 
of substances into or out of a cell, 
through the partially permeable 
membrane from an area of high 
concentration to low concentration.

13. Factors affecting diffusion:
- Temperature
- Surface area
- Concentration gradient
Examples of diffusion surfaces:
- Alveoli in the lungs
- Villi in the small intestines
- Root hair cells on roots
Adaptations of diffusion surfaces:
- Increased surface area
- Good blood supply
- Thin membranes

14. Osmosis: the passive movement 
of water into or out of a cell, through 
the partially permeable membrane 
from an area of high water potential 
(dilute solution) to low water 
potential (concentrated solution).

15. Osmosis required practical:
IV – Concentration of sugar solution
DV – Change in mass of potato
CV – Volume of sugar solution, time 
in sugar solution

16. Active transport: the active 
movement of substances into or out 
of the cell, through the partially 
permeable membrane from an area 
of low concentration to an area of 
high concentration, requiring energy.

Cells Microscopes Mitosis Movement

 Cells divide for growth and repair.
 Some stem cells can be used to produce new cells.
 Substances move into or out of cells by diffusion, osmosis or active 

transport.
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1. Particle diagrams

Element – one type of atom
Compound – more than one type of atom 
chemically joined.
Mixture – two or more substances that can 
be separated. 

3. Equations
Word Equations

Hydrogen + Oxygen Water

Symbol 
Equations/Balanced 

Equations

2H2 + O2 2H2O

5. Sub-atomic particles

6. Isotopes

4. Development of the atomic model – key diagrams 7. Electron 
configurations

• First shell = 2
• Second shell = 8 max
• Third shell = 8 max
• Calcium = 2, 8, 8, 2

KS3: Year 9 Atomic Structure
Elements  Equations  The development of Atom  Sub-atomic Particles

 All elements are made up of atoms.
 Atoms are made up of 3 sub-atomic particles
 The model of the atom has been developed over a long period of 

time.

Un-deflected - Most of 
the atom is empty space

Deflected - Mass in the 
nucleus which is positive

Gold foil experiment
Dalton – atoms are 
small balls. 
Thomson – plum 
pudding model. 
Rutherford – atoms 
are like the solar 
system.
Bohr – electrons 
orbit atoms. 

2. Separating mixtures

• Filtration – insoluble solid and 
liquid. 

• Crystallisation – evaporate water 
forms crystalline solid. 

• Distillation – 2 liquids based on 
boiling point.

• Chromatography – pigments. 

Plum pudding –
P – ball of positive charge
E – Randomly scattered
N – No neutrons
N – No nucleus

Nuclear Model –
P – In the nucleus
E – Orbit in shells
N – In the nucleus
N  - Has a nucleus

Reactants Products

Group number 
= number of 
electrons on 
outer shell
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KS3: Year 9 The Periodic Table
Elements  Equations  The development of Atom  Sub-atomic Particles

 All elements are made up of atoms.
 Atoms are made up of 3 sub-atomic particles
 The model of the atom has been developed over a long period of time.

1. The Periodic table

(Charge on the ions)

2. Modern periodic table

• Arranged in order of atomic 
number

• Group – Column of elements 
that have similar chemical 
properties

• Group number = number of 
electrons in the outer shell

• Period – Row in the periodic 
table

• Period = Number of shells

3. Development of the periodic table

• Early Periodic Table arranged by  atomic weight
• Newland – Law of Octaves – every 8th element 

placed in the same group – had metals and on-
metals together

• Mendeleev – Left gaps for undiscovered elements

4. Group 1 – The Alkali Metals

• 1 electron in outer shell
• More reactive as you go down the group
• More shielding, easier to lose outer electron
• react with water, producing hydroxides and 

hydrogen gas

5. Group 7 – The Halogens

• 7 electrons in outer shell
• their molecules each contain two atoms (they 

are diatomic)
• Less reactive as you go down the group
• More shielding, harder to gain an electron

6. Metals
• High melting point
• Shiny
• Malleable
• Hard (high density)
• Conduct electricity
• Conduct heat

7. Transition metals
• Good conductors
• High melting points
• High densities
• Very malleable and ductile
• Hard, strong
• Coloured compounds
• Used as catalysts
• Used for wires – conduct, ductile
• Used for pipes – Do not react with water

8. Group 0
• These elements are called the 

noble gases
• They have a full outer shell of 

electrons. 
• Due to having a stable 

configuration they are unreactive. 

+1
+2 +3 -2-3 -1
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Energy stores Force pathways

Magnetic Internal (thermal) Chemical Gravitational 
potential

Kinetic Electrostatic Elastic potential Nuclear
Mechanically
Electrically
Heating
Radiation

Changes in energy

Kinetic Energy
Kinetic energy stores describe the energy that an object has because it is
moving. It is calculated using the formula:

Kinetic Energy = 0.5 x mass x (speed)2

Elastic Potential Energy
Elastic potential energy stores describe the energy that is stored in a spring 

when you squash or stretch it.
Elastic Potential Energy = 0.5 x spring constant x (extension)2

Assuming the limit of proportionality has not been exceeded.

Gravitational Potential Energy (Ep)
Gravitational potential energy stores describe the energy that is stored in an
object because of its position above the ground

Ep = Mass x Gravitational Field Strength x Height

Objects with mass have weight due to gravitational field strength.

Weight = Mass x Gravitational Field Strength. This means that:
Ep = Weight x Height.

Required practical 1 Specific heat 
capacity

The apparatus 
shown can be 
used to
determine the 
specific heat 
capacity of
aluminium.

Energy changes in a system

The amount of energy stored in or released from 
a system as its temperature changes can be 

calculated using the equation:
Change in Thermal Energy = Mass x Specific 

Heat Capacity x Temperature Change

Power

Power is the rate at which energy is transferred 
or the rate at which work is done
Power = Energy Transferred / Time
Power = Work Done / Time

KS3: Year 9 P1 Energy • Energy can be stored, transferred or dissipated - but can not be
created or destroyed.

• Limits to the use of fossil fuels and global warming are critical
problems for this century

Energy stores and changes --> efficiency & power ->Global energy resources
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•

Efficiency

Is a measure of useful energy output of a system
Efficiency = useful output energy / total input energy
Efficiency = useful power output / total power input

Energy transfers in a system

• Energy can be transferred usefully, stored or dissipated, 
but cannot be created or destroyed

• Dissipation is reduced by lubrication or Insulation 
• Rate of cooling of a building is affected by the thickness 

and thermal conductivity of the walls.

National and global energy resources

The total amount of energy used in the world is increasing as 
the population increases and each person is using 
more energy.

Renewable energies only make up around 20% of total 
energy consumption and this trend is unlikely to change until 
after 2035.

National and global energy resources

Non-renewable - Resources that are replenished slower than the rate 
as which they are used.

Coal Fossil fuels provide the main source of energy 
for transport, heating and electricity 
production. They are cheap and reliable.
They all produce the greenhouse gas carbon 
dioxide when burned. Coal produces sulphur 
dioxide.

Oil

Gas

Nuclear Plentiful but difficult to extract / purify

Renewable – a resource that is being (or can be) replenished as it is 
used

Bio-fuel Plant matter usually used as a fuel

Wind Turbines spin a generator to produce electricity

Hydro-electric Falling water spins a turbine to produce 
electricity

Geothermal Hot rocks underground produce steam

Tides Rise and fall of the tide can be used to turn a 
turbine

Sun To directly heat things or produce electricity

Waves Up and down movement can turn turbines

• Energy can be stored, transferred or dissipated - but
can not be created or destroyed.

• Limits to the use of fossil fuels and global warming
are critical problems for this century

Energy stores and changes --> efficiency & power -->Global energy resources

KS3: Year 9 P1 Energy 
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KS3: Year 9  Geography - The Middle East 

Lesson 1 -2: What is the Middle East like?

Lesson 3 – Why do tourists visit the Middle East?

The Middle East is a region located in the continents of 
Africa and Asia. It contains 18 countries including 
Egypt, UAE, Yemen, Syria, Qatar and Saudi Arabia.

The Middle East is located between 15 – 45 degrees 
north of the equator.

How developed is the Middle East?

The Middle East contains countries of different levels of development. 
Based on money alone some countries would be seen as very developed, due to the fact 
they make money from exporting oil. However, other social indictors need to be looked at.

Development Indicators

• Infant mortality – number of babies who die under one year old, per 
thousand babies born. If the number is lower, it indicates the country is 
more developed.

• Literacy rate - The percentage of adults who can read and write. If the 
number is lower, it indicates the country is less developed.

• GNI per capita – wealth of the country divided by its population (wealth 
per person). If the number is lower, it indicates the country is less 
developed.

Are all measures of development accurate?

GNI per capita is not an accurate measure of development as some people are billionaires 
due to being oil investors, whereas some people in the same country may be very poor.

Reading a climate graph

Red line – shows 
temperature. It is 
measured in oC.

Blue bars – shows 
precipitation (rain, snow, 
hail), It is measured in mm.

Months are shown on the 
horizontal axis.

Why do tourists visit Dubai?

Dubai is found in the United Arab Emirates. Dubai welcomed 15.93 million visitors in 2018, retaining 
its ranking as the fourth most popular destination globally.

Built Attractions
These are man-made attractions.

Examples in Dubai include: 

• Dubai Shopping mall.
• Wild Wadi Water park.
• Luxury hotels like the Burj Al Arab.
• World’s tallest building – Burj Khalifa.

Natural attractions
These are not man-made attractions.

Examples in Dubai include:

• High temperatures and limited rainfall.
• Clean sandy beaches.
• Arabian desert.
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KS3: Year 9 Geography - The Middle East 
Lessons 6, 7 and  8: How conflict affect the Middle East?

Lessons 4 – 5: How  does tourism affect Dubai? Conflict – clash between two or more opposing groups. 

Civil War – conflict/war within a country usually involving the government on 
one side and an opposing group on another

Causes of the civil war in Syria

• n March 2011 , 15 Syrian schoolchildren (14 – 15 years old) were arrested 
and tortured for writing anti-government graffiti

• Many people were angry, and people led peaceful protests throughout 
Syria. They demanded the release of the remaining children.  The 
government forces attacked these people with force causing the protests 
to gather momentum.

• They wanted greater freedom for everyone in the country, as the current 
leader was very controlling and refused to resign

• High unemployment - led to poor living conditions

• Severe drought (lack of rainfall) leading to crop failure and people facing 
starvation.  As a result,  people migrated from the rural areas and ended 
up living in slums.

Economic Social Environmental

The number of exports has 
fallen as the port has been 
damaged.

Many people have lost jobs as 
businesses are damaged

5 million refugees have fled the country

7.7 million internally displaced people 
have moved to safer parts of Syria

27% of houses have been destroyed

Schools and hospitals have been 
destroyed

Habitat loss due to 
areas being 
bombed.

Oil refineries have 
been attacked 
releasing 
greenhouse gases 
into the air.

Economic Social Environmental
Generates employment in 
the hotels and tourist 
attractions.

In the UAE 10% of jobs 
are linked to tourism.

Tourism also generated 
over $40 billion for the 
economy of the UAE.

Locals benefit from 
improves infrastructure 
(water supply, electricity 
and new road network

Some tourism income may 
be used by the government 
to preserve habitats

The government has 
created parks and nature 
reserves in the city  that 
are open to the public

Opportunities

Challenges

Economic Social Environmental

Tourist numbers may 
drop due to global 
events e.g.. Coronavirus 
pandemic 

Tourists wearing 
swimming attire at the 
beaches goes against 
the Islamic culture.

Displays of affection 
between couples in 
public e.g.. kissing goes 
against local culture..

Tourists may disturb wildlife 
by getting too close 
affecting feeding and may 
damage their habitats e.g.. 
scuba divers affecting the 
coral reef.

The creation of Palm 
Jumeriah island has 
affected turtle nesting sites
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KS3: Year 9 Geography - Globalisation

Lessons 1  and 2: How has globalisation affected me?

Lesson 3 - 4: Why have companies become globalised?

Globalisation is the process which has created a 
more connected world.

Why has globalisation happened?

• Container ships make transporting bulky goods quick and easy across 
the world.

• Air transport means people and goods can move quickly from one 
place to another. 

• The internet allows people and businesses to communicate instantly.
• Satellite communications allow a global view and enable TV links.
• Mobile phones allow people to communicate & to access the 

internet.
• Social media - brings people from all around the world in contact 
• Large companies operate on a worldwide scale, leading to an 

increase in trade .
• Migration – people moving from one country to another due to 

improved transport .

How does globalisation affect you?

Globalisation will affect us all differently 
depending on the connections we have with the 
world.
Examples are going on holiday to another 
country, eating fruits which are transported to us 
as we can not grow them in our climate or buying 
products from a worldwide company such as 
McDonalds or Apple.

Many companies now operate in more than one country and many operate on a 
worldwide scale. These companies are called Transnational companies.
Examples of transnational companies include Apple, Nike, McDonalds, Volkswagen 
and Disney.
The headquarters of these companies are located in HICs and the factories tend to 
locate in LICs.

Why do companies go global?

Revenue Costs Profit

This is all the money the 
company takes in from 
selling things.

This is what it spent on 
making and selling them 
(the costs of materials, 
wages, advertisements etc.

This is extra money that 
the company makes in the 
end. 

If they operate globally revenue will increase. This is because they have a larger 
number of people they can target to buy their products. For example McDonalds are 
located in 120 countries.

It they operate globally costs will decrease. This is because they can pay lower wages 
to people in LICs and the factories require less health and safety regulations so are 
cheaper to set up.  This helps the company as the goods are made for a lower price.
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KS3: Year 9 Geography - Globalisation 

Lessons 5- 6: Nike Case Study

Lesson 7: Bangladesh Sweatshops Lesson 8: Impact of TNCs on the UK

• Number of UK factories have closed, as the 
companies locate the factories abroad as it is 
cheaper. The closure of factories is called 
deindustrialisation.

• Increase in retail businesses (shops)
can lead to increased employment.

• Some businesses like hairdressers/nail salons 
benefit from the companies as people have 
more spare money (disposable income) to 
spend as they are employed in shops.

• Some businesses may lose out. For example, 
a local café may lose business if a large well 
known TNC locates near to them e.g.. 
Starbucks

Nike is a TNC. Its headquarters are is in the USA. It has factories in over 40 
countries. Most of these are in Asia in China, India, Thailand and Vietnam. Nike 
sales are highest in Canada, USA and Europe. Due to the goods being made 
globally customers get a wider choice of goods at a lower price.

Why are the factories in LICs?

Nike locates its factories in LICs as they can pay workers less money, the land 
is cheaper to buy and there is less health and safety regulations to meet, so 
the factories cost less to build.

Benefits • Problems

• Provides jobs – nearly one million 
people work for them

• Companies pay tax to the LIC. 
government – used to improve 
education and healthcare.

• Can help to improve the local 
infrastructure (roads, electricity 
supply etc).

• Can pollute the environment (air 
or water pollution leading to 
health issues).

• People can work in harsh 
sweatshop conditions. they can 
be paid £4 for a 12-hour shift

• Can influence the government in 
LICs and can leave at any point if 
unhappy.

• Profits can go back to the original 
country the TC came from, rather 
than developing the country 
where the factory is.

In Bangladesh, 3.5 million workers in 4,825 garment 
factories produce goods for export to the global market, 
principally Europe and North America. The Bangladeshi 
garment industry generates 80% of the country’s total export 
revenue.

Conditions
• Forced to work 14-16 hours a day seven days a week
• Some workers finishing at 3am  and start again the same 

morning at 7.30am. 
• Face unsafe, cramped and hazardous conditions which 

often lead to work injuries and factory fires
• Earn £25 a moth when the living wage needed to provide a 

family with shelter, food, water and education is £45.

Factory Collapse 2013
• The Rana Plaza building had housed a number of garment 

factories. The eight-storey Rana Plaza factory building 
near Dhaka collapsed on 24 April with an unknown 
number inside.

• The authorities say about 1,100 people died 2,500 people 
were injured in the accident and 2,437 people were 
rescued.

• Just a day before the collapse, the building was briefly 
evacuated when cracks appeared in the walls. However, 
workers were later allowed back in or told to return by 
the factory owners.
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KS3: Year 9 Geography - Sustainability

Lessons 2, 3 and 4:  Is the use of plastic sustainable?
Lesson 1: What is sustainability?

Sustainability is the use of Earth's resources in ways 
that ensure they can support both present and future 
generations.

Resources are anything that is useful to people. 

A renewable resource can be used again and again, so 
is more sustainable, e.g.. water, wind, wood or the sun.

A non-renewable resource will eventually run out, so it 
is not sustainable in the long run e.g... coal or oil.

There are 3 parts to sustainability.  These are:

Environmental sustainability – looks at ways of saving the 
use of resources, reducing levels of pollution and 
reducing waste.

Social sustainability focuses on – building communities 
that meet the needs of people.

Economic sustainability focuses on  providing job 
opportunities ensuring fair trade happens and allowing 
companies to make profit.

Carbon footprint is “the amount of carbon dioxide 
released into the atmosphere as a result of the 
activities of a particular individual, organisation or 
community.

What is plastic?
• A plastic is a kind of material that is made by people and can be formed into 

almost any shape. Most plastics are strong, long-lasting, and lightweight. There 
are about 50 main types of plastic. They have countless uses. 

• Most plastics are made from chemicals that come from oil. 
• Heating these chemicals causes them to break down into molecules, which are the 

tiny building blocks of everything. 
• Scientists then join these molecules into chains, which make up plastics.
• 406 million tonnes of plastic is produced each year.

Single Use Plastics
• Some plastic objects are only used once then thrown away. These are called single-

use plastics and include things such as plastic bags, bottles, straws and crisp 
packets. 

• These objects cannot be recycled and can take hundreds of years to biodegrade.
• It is not sustainable to keep on using them - and if we do, we could permanently 

harm our environment.

How can plastic harm wildlife?
Plastic us also harming animals  and wildlife in rivers, lakes and oceans. This is 
because they can get tangled up in plastic objects or can eat them.
A sperm whale washed up on an Indonesian shore with six kilos of plastic in 
its stomach - which was identified as a likely cause of death.

Shocking facts about plastics
• More than 5 trillion pieces of plastic are already floating in our oceans.
• Worldwide, 73 percent of beach litter is plastic.
• More than 40 percent of plastic is used just once, then thrown away.
• 700 species of marine animals have eaten or become entangled in plastic.
• More than 50% of all plastic waste globally  comes from packaging materials.
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KS3: Year 9 Geography - Sustainability

Lesson 6 and 7: Comparing school environments – Which is more sustainable? Lessons 4 and 5: How can cities be sustainable? 

Waste Disposal

• Encourage people to recycle, which reduces waste 
and saves the use of resources.

• Recycling means less wate goes into landfill so less 
space is needed to put the landfill sites

Use of public transport

• Use of public transport is better for the environment than 
using cars.

• Cars produce more CO2 per person from the car exhausts. 
This adds to the level of greenhouse gases in the air which 
can trap in the suns heat causing climate change.

Use of cycle paths

Encouraging cycling means less people will use cars, 
reducing levels of air pollution.

Use of renewable energy

• Renewable energy includes solar power and wind power.
• These will last forever and not run out like fossil fuels.
• They also produce no greenhouse gases, such as CO. This 

means climate change will be reduced compared to the use of 
fossil fuels.

Energy performance certificates 
• These set out the energy efficiency rating of buildings. 
• Buildings are rated from A to G. Rating A shows a very efficient 

building whereas a taking of  G is a very inefficient building.

Buildings and environments can be compared to judge how sustainable they are. We will be 
comparing Ellis Guilford to other schools in the trust.  

Motion sensitive lights
• Infrared or ultrasonic sensors turn lights off or on automatically, 

depending upon whether or not they sense the presence of 
someone in the room.

• This is designed to save energy and ensure the building is more 
energy efficient.

Rainwater collection
Some buildings have roofs designed in a certain shape to collect the rainwater that 
falls. This can then be used as water to flush the toilets and reduce water use.

Green roof spaces
Some buildings have roofs covered in moss like sedum which can absorb 
CO2, provide habitats for wildlife and reduce noise pollution n the building

Other features
Schools can be compared on the amount of green spaces on the site and if there are areas of woodland
Also we can judge if the buildings have features such as natural vent stacks or whether they have areas 
of energy inefficiency e.g.. holes in the walls.
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KS3: Year 9 History - Causes of WW1

Long term Causes

Militarism- The process by which 
countries developed their armed 
forces.

Alliance- An agreement between two 
countries to defend each other’s 
interests.

Imperialism- The growth of countries 
empire by force.

Nationalism- a deep sense of 
patriotism/ pride in your country.

What was Europe like before WW1?

France France had lost  the Franco Prussian war 
against Germany in 1871.
Germany took land from France, and she 
wanted it back.
France feared Germany and wanted to 
make alliances with other countries.

Germany Germany had only been a country since 
1871, after defeating France in a war and 
taken away important land from them.
They wanted a larger empire. Germany 
wanted to be as strong and as rich 
as Britain.

Great 
Britain

Britain was very rich and had a massive 
empire, spread all around the world.
To protect her empire, Britain had a large 
navy.

Russia The Russians wanted more power over 
the smaller countries in South-East 
Europe. The Tsar wanted to look Serbia, 
next to Austria-Hungary because he 
thought this would make his people like 
him more.

Austria -
Hungary

The Emperor of Austria-Hungary was also 
worried that Russia might gain more 
power in that part of Europe.
He also wanted his empire to stay strong.

Lessons 1 , 2 and 3: Causes of World War 1
The Triple Alliance

In 1882 Germany, Austria-Hungary and Italy formed the Triple 
Alliance. The three countries agreed to support each other if 
attacked by either France or Russia.

The Triple Entente

In 1907 the Triple Entente was formed. This was because:
• Britain was concerned about the growth of the German Navy.
• France were threatened by the Triple Alliance and wanted 

allies after losing the Franco Prussian War.
• Russia feared the growth in the size of the German army.

Short Term Cause of War – The Assassination of Archduke 
Ferdinand

On 28 June 1914, Archduke Franz Ferdinand
the heir to the throne of Austria-Hungary,
as shot and killed by a Serbian man who 
thought Serbia should control Bosnia instead of Austria.

As a result of its leader had been shot, Austria-Hungary declared 
war on Serbia. As a result:
• Russia got involved because Russia had an alliance with 

Serbia.
• Germany then declared war on Russia because Germany had 

an alliance with Austria-Hungary.
• Britain declared war on Germany because of its invasion of 

neutral Belgium. Britain had agreements to protect both 
Belgium and France.
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KS3: Year 9 History - Causes of WW1

Lessons 5 and 6: The trenches

Lessons 7 and 8: How did medicine advance during WW1?

Lesson 9: Battle of the Somme 

Both sides soon found that they could stop an enemy attack by 
digging trenches and setting up machine guns. Trenches soon 
became a permanent feature of warfare in WW1. In the middle 
was no man's land, which soldiers crossed to attack the other 
side.

Trench fever was caused by body lice. Symptoms 
were a high temperature, headaches, aching 
muscles and sores on the skin. 

Problems with the trenches

Trench Foot. meant that feet often swelled to two or 
three times their normal size and went numb. The 
main cause is long-term exposure to cold and wet 
conditions.

Shell Shock. Was when men suffered nervous 
exhaustion and lived in a state of mental terror, due to 
constantly being attacked by shrapnel or gas  shells.

Gas: This could destroyed the lung tissues so men 
couldn’t breathe, blister the skin or caused blindness.

Rats were common and would steal food from soldiers 
or eat corpses. As a result they became very large.

When? June – Nov 1916.

Who? British & French v Germans.

Why? To weaken the German defences.

What?: 
• Bombarded the German trenches with shells 

for a week
• Headed across no mans land towards the 

Germans
• Unexpectedly German soldiers were still alive 

and they fired at the French and British.

How? The Germans had hidden in special 
shelters called dug outs for the week.

Failure?
• More than one million soldiers were killed or 

wounded in the Battle of the Somme.
• On the first day of the battle, nearly 20,000 

British soldiers were killed, another 40,000 
were injured.

• 420,000 British soldiers died.

Success?
The Battle of the Somme drained the German 
Army and this was an important first step 
towards the Allied victory in 1918.

Lesson 4: Weapons

Advancement How did it help?

Thomas Splint Pulled the leg lengthways and stopped bones 
grinding on each other. Less amputations needed 
and reduced deaths from gunshot wounds.

Portable X ray 
Machine

Made it faster to find the location of bullets, so 
they could be removed to reduce infection. Also 
could see if legs was broken.

Blood Transfusion They discovered it could be refrigerated, allowing 
banks to be created to be taken close to the 
wounded. Reduced deaths from blood loss.

Plastic Surgery Developed after effective anaesthetic. Involved 
skin grafts, jaw splints and the use of metal plates 
and wires. 

Lice were so common because men in the front-line 
rarely, if ever, washed.

• Rifle had pointed shape bullets that drive deeper into the body
• Machine Guns could fire 500 rounds per minute, the equivalent 

of 500 rifles.
• Artillery- cannons could send 900 kg shells over a 12 mile 

distance
• Shrapnel was a hollow shell packed with steel or lead balls, 

together with gunpowder.
• Gas – chlorine and mustard gas were used. They could suffocate 

soldiers.
• Tanks could cross the difficult terrain with ease using caterpillar 

tracks. They could cross trenches and crush barbed wire.
• Zeppelin – was a German airship that was used in bombing 

raids.
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KS3: Year 9 History - The Inter War Years

Lessons 1 and 2– What happened at the end of World War 1?

Lessons 3 and 4– The Treaty of Versailles Lessons 5 & 6: What was Germany like in the 1920’s?

Date Event

March 1918 Germans advancing through allied lines. German 
General, Lundendorff in charge.

May 1918 British and French leaders combine forces under 
the leadership of the  French General Foch.

July 1918 After declaring war on Germany in April 1917, 
American troops finally started arriving 12 
months later to support the British and French.

August 
1918

Allied forces win the second battle of the Marne 
and the Germans begin to retreat.

October 
1918

Turkey, which had fought alongside Germany, 
was defeated by the United States.

October 
1918

Naval Blockade - German civilians dying of 
starvation because the British ships surrounding 
the German coastline meant no supplies could 
get in or out.

October 
1918

German sailors refuse to go to sea as they knew 
they would be beaten by the Royal Navy.

November 
1918

Italy defeat Austria – Hungary in the Battle of 
Vittorio Veneto.

11th

November 
1918

German politicians meet French General Foch in 
a railway carriage, They agree to end the war on 
any terms. Armistice signed and time given to 
write a peace treaty.

• The Treaty of Versailles was signed in Paris.
• 32 countries took part , but the Big Three were Britain, France 

and the USA.
• No Germans were invited, and this later made them come to 

resent the treaty because they felt that decisions were made 
about them, not with them.

What was agreed at the Treaty of Versailles?

Land
• All colonies to given to Allied Countries – Germany 

to lose her Empire.
• Alsace-Lorraine would be taken away from 

Germany and given to France.

Military
• Germany had to reduce its army to 100,000 

soldiers.
• Germany was banned from developing tanks and 

having an airforce.
• Germany was allowed to have only 6 naval ships no 

larger than 10,000 tonnes and no submarines.

Money
Germany had to pay £6.6 billion in war reparations.

War Guilt
Germany had to take all responsibility for the war, 
because they had caused the war to begin in the first 
place, it had to admit ‘War Guilt’ for all the damage.

The Kaiser had abdicated (Germany no longer had 
a king) .
The Weimar Republic was the government in  
Germany from 1919 to 1933. 

Weimar Germany was struggling 
and missed a reparations 
payment. France were so angry 
by this they invaded part of 
Germany called the Ruhr. 
The French aimed to get the 
unpaid reparations by taking 
control of key industries and 
natural resources. The Weimar 
Government instructed workers 
to go on strike. Some people set 
fire to factories or even fought 
against the troops.

Hyperinflation
To pay the striking workers, the 
government simply printed more 
money. The flood of money 
caused hyperinflation as the 
prices just rose and money 
became worthless.

Germany had a new Chancellor Gustav Stresemann. 
He introduced a new currency called the 
Rentenmark. This stabilised prices as only a limited 
number were printed meaning money rose in value.
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KS3: Year 9 History - The Inter War Years

Lessons 7 and 8: Hitler and the rise of the dictators
Lesson  9 : Appeasement

What is a dictator?
This is a person exercising absolute power, especially a ruler who has absolute, unrestricted control 
in a government or a leader who rules without democracy.

Communism in Russia (Josef Stalin)
• Nobody could oppose the Communists 

otherwise they would be executed. 
• Main industries were government controlled
• The state controlled all the newspapers, 

books, films and radio programmes.
• Churches were closed and religion was banned 

because they didn’t believe in God.
• School books were re-written to show children 

how great Stalin and the Communist system 
was.

• Propaganda was everywhere to show people 
communism and Stalin were the best.

Fascism in Italy (Benito Mussolini)
• People must do what the 

government says.
• Individual rights such as freedom of 

speech, freedom of  religion and freedom 
of the press are denied.

• Police enforce rules with violence.
• War and military celebrated.
• Opponents were beaten up or imprisoned.
• Other political parties were abolished.
• Workers not allowed to go on strike .
• Mussolini made Catholicism official religion 

of Italy .

Hiter’s rise to Power=
• Hitler led the growing Nazi Party, taking advantage of widespread discontent with the

Weimar Republic and the punishing terms of the Versailles Treaty.
• Hitler led the Munich Putsch - an attempt to overthrow the government.  He failed and was 

arrested for treason but was seen as a hero for people wanting a new regime. 
• In prison he wrote Mein Kampf, in which  he laid out plans for Germany and his view of the world. 

He thought the Volk (the German people) should follow one supreme leader.
• The Wall St crash caused huge unemployment and despair  in Germany. 
• Hitler was given the job as chancellor of the Weimar Republic, as 3 other people had failed to 

maintain control and the government was in crisis.
• After the Reichstag was set on fire Hitler blamed the communists for attempting to overthrow the 

government.
• The government passed the Enabling Act, which gave full power to Hitler. The Nazi party was the 

only party that could exist, and he had become a dictator in Germany.

What is appeasement?

Appeasement, the policy of making concessions to the dictatorial powers 
in order to avoid conflict. This means that Greta Britain and France  gave 
Hitler what he wanted in order to keep the peace.

Reasons for appeasement 

Economic difficulties
With three million people unemployed, the 
government had to spend money on social 
welfare rather than weapons and soldiers.

Attitude to Treaty of Versailles
Popular opinion in Britain at the time was 
that German had been punished too 
heavily. any people thought Hitler's 
demands to regain control of territories 
that used to belong to Germany were 
justified.Peace movement

After the horrors of WWI, there was a 
widespread revulsion at the thought of 
war. Public mood was very much against 
another European war.

The Empire
Any war in Europe involving Britain could 
threaten the security of her Empire. They 
already had conflicts to deal with in India 
and the Middle East.

Lack of allies
France, was seriously weakened and, 
member states of the British Empire, such 
as Canada, Australia, New Zealand and 
South Africa, made it clear that they would 
not take part in another war in Europe.

Military weakness?
Nazi propaganda encouraged Britain and 
France to believe that Germany’s forces 
were a lot stronger than they really were.

Fear over communism
Many British politicians 
regarded Communism as 
a greater threat than 
Nazi Germany e.g.. from 
Stalin’s Russia during the 
1930’s.
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KS3: Year 9 History - World War 2
Lessons 1and 2: Causes of 
World War 2 Lesson 3: Blitzkrieg Lesson 4: Dunkirk

• Blitzkrieg means “lightning war”. It was an 
innovative military technique first used by the 
Germans in World War 2 and was a tactic based on 
speed and surprise.

• First, German planes bombed the enemy to 
severely hinder their ability to fight back and catch 
them by surprise.

• Second, tanks would penetrate rapidly and roam 
freely behind enemy lines, causing shock and 
disorganization among the enemy defences. 

• German troops could in turn encircle opposing 
troops and force them to surrender.

• In order to isolate the iron ore resources of Sweden, and 
secure his northern front, Hitler invaded Norway and 
Denmark on April 9th 1940.

• In the early morning darkness of May 10th 1940, the Germans 
unleashed their Blitzkrieg against the Netherlands 
and Belgium.

• The attack caught the defending troops by surprise. The roads 
overflowed with French and Belgian refugees fleeing the front.

• French and British troops rushing to the rescue 
were unsuccessful, and pushed back into North Western 
France by the Germans.

• German dive-bombers - the Stukas - filled the sky, 
attacking the retreating mix of civilians and soldiers with 
machine guns and bombs.

• In England, the German Blitzkrieg forced Prime Minister 
Neville Chamberlain to resign, to be replaced 

• by Winston Churchill.

• By May 26 the Allied forces were trapped on the 
beaches of the small port of Dunkirk and 
surrounded by advancing German troops.

• If the army were captured, Britain would have very 
few professional soldiers and would be very 
vulnerable and unable to fight on.

• The British collected any kind of boat that 
could help with the evacuation, including 
British and French naval vessels and 
hundreds of civilian boats. 

• Moving so many troops directly from the beaches 
was a slow process. It was helped by the fact that 
Hitler stopped the German advance of troops 
because he thought the German air force could 
destroy the troops trapped on the beaches.

• However, British Royal Air Force (RAF) planes were 
able to combat the German air force and protect 
the Allied troops.

• The evacuation at Dunkirk was a success, as 340,000 
British, French and allied soldiers were evacuated.

• However, almost all of Britain’s tanks, heavy 
equipment, and trucks had to be left behind in 
France. Shortly after the Dunkirk evacuation, 
Germany completed its conquest of France

The Sudeten Crisis 
Hitler demanded the Sudetenland, the 
German-speaking areas of Czechoslovakia. The 
Sudetenland was also important as this was 
where many Czech weapons factories and 
defences were, so losing them would mean 
Czechoslovakia would be defenceless.
In doing so, he broke the terms of the Treaty of 
Versailles.

Munich Agreement
In September, the Munich Agreement is passed, 
with Britain, France and Italy agreeing that 
Germany can take a part of Czechoslovakia (which 
was not invited to the talks), in order to avoid 
greater war. The Nazis go on to take all of 
Czechoslovakia.

The Anschluss
In March, the Nazi army marches into Austria and takes control 
of the state. This is called the Anschluss by the Nazis, or the 
‘joining’. 

On 1st September Germany invades Poland. Two days later, Britain 
and France declare war on Germany. 

One of the terms of the Treaty of Versailles was 
that the Germans would not be able to keep 
military forces in a 50 km stretch of the 
Rhineland. In 1936, Hitler boldly marched 
22,000 German troops into the Rhineland, 
breaking the rules of the Treaty.
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KS3: Year 9 History - World War 2

Lesson 5: Battle of Britain

Lesson 6: The Blitz

Lesson 7: Homefront

Lesson 8: D Day

Lesson 9: Atom Bomb

• Hitler knew that for an invasion to be successful, he had to 
first destroy the RAF, to stop them destroying German 
troops as they landed in Britain.

• The Battle of Britain was the first major battle fought 
entirely in the air.

• The Luftwaffe (German Air Force) began its assault on 
England in July 1940, with more than twice the 600 aircraft 
available to the RAF.

The RAF had the edge over the Luftwaffe 
with its new faster fighters the Spitfire 
and Hurricane. The speed of the Spitfire 
and Hurricane meant that they could out 
manoeuvre the German fighters.

Another advantage, that the RAF had 
over the Luftwaffe, was radar technology, 
which enabled it to see when the German 
aircraft were about to cross the English 
Channel. 

By the end of October 1940, Hitler called off 
his planned invasion of Britain and the Battle 
of Britain ended. Both sides suffered 
enormous loss of life and aircraft. 

Still, Britain weakened the Luftwaffe and 
prevented Germany from achieving air 
superiority. It was the first major defeat of 
the war for Hitler.

On 7th Sept 1940 the first air raid 
hit London. After that London and other major 
cities were bombed night after night. The Blitz 
did not end until May 1941. By that time 
1,400,000 people were made homeless in 
London alone and across the UK 43,000 
people were killed.

During the Blitz the government tried to 
keep morale high. They called this the Blitz spirit
They encouraged people to stay  positive 
and help each other. Despite the devastation 
caused by the German bombers, many people, 
but not all, did try and stay confident and 
optimistic.

Britain was called the Home Front because people felt that they were 
part of the war.  The war effected everyone whether they were on the 
front line in Europe or on the Home Front

Nazi Germany’s aim was to starve the British people. 
Hitler believed that this was the best way to knock 
Britain out of the war - by making the people so 
desperate that they would be forced to surrender. 

After January, 1940, Britain had to stick to a strict 
rationing scheme. All sorts of essential and non-
essential foods were rationed.

“Dig for Victory” was the hugely successful propaganda 
campaign that encouraged civilians to grow their own 
in order to reduce Britain's reliance on import

• The 'D' in D-Day does not stand for anything, it's 
just a name used when planning an event.

• The D-Day landings on 6th June 1944  had a  
codename of Operation Overlord.

• Allied planes and warships bombarded German 
positions along the coastline. This was to 
damage the defences making it easier for the 
troops to get ashore.

• t the same time, planes dropped tens of 
thousands of soldiers behind the German 
defences. They took control of roads and 
bridges. This made it harder for the Germans to 
send troops to defend these areas.

• They attack lasted for eleven months and took 
them all the way to Berlin,

• On 6 August 1945 the first atomic bomb, was 
dropped on the Japanese city of Hiroshima by 
the USA. 

• One reason was to bring the war against Japan 
to a quick end. He said it was dropped to save 
American soldiers' lives. 

• Others feel that he was forced into a show of 
strength because of the threat to America posed 
by the USSR.

• Everything within a mile of the centre of the 
blast was flattened

• Three days later a second atomic bomb, was 
dropped on the Japanese city of Nagasaki

• On the 14th August the Japanese surrendered
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RSMS KS3: Year 9 The Existence of God 

Lesson 1 Lesson 2God’s Qualities The Teleological Argument Lesson 3 The Cosmological Argument

William Paley’s Teleological Argument argues that 
God exists because the universe as a whole is like 
a machine; machines have intelligent designers; 
therefore, the universe as a whole has an 
intelligent designer, which is God.

Mercury               Venus                Earth                 Mars

The Goldilocks Effect

Omnipotent – All-powerful (po)

Omniscient – All-Knowing (Sci for science)

Omnipresent – Everywhere (present = here)

Omnibenevolent – All-Loving (LOVE backwards)

Transcendent – Out of this world.

Immanent – Present in the world but separate 
to human laws

Creator – Made everything

Just – fair in judgement and treatment.

Eternal – Immortal, neither is born or dies.

The Trinity

An explosion, 
like the Big 

Bang, creates 
chaos not well 
ordered design

How can an accidental 
Big Bang create an 

unlimited number of 
individual thumb 

prints? The eye is so well 
made with such 

intricate parts, that 
are impossible to 
recreate that God 

must be the 
designer of them 

and the rest of the 
creation!

The world has been carefully placed so life can grow 
– it is ‘Just Right’. Is this coincidence or design?

God the father. The 
maker of heaven and 
earth.

God the Son. God on 
earth in the body of 
Jesus. Here to save 
the sins of mankind.

God the Holy spirit –
this is how God is still 
present on the earth 
today. Christians 
believe God is within 
us, guiding us and 
giving us courage.

Aquinas argued that everything in the cosmos has a cause. If 
you track things back through a series of causes, there must 
have been a 'first cause'. He said that this 'first cause' is God, 
whom he described as a 'necessary being', eternal and 
transcendent, existing outside of our space and time but able 
to act within it, needing no explanation and having no cause.

St Thomas Aquinas (1225 – 1274) 
developed the most popular 
argument as a 'way' (not proof) of 
showing that there must be a God.

Strengths Weaknesses
• Scientific discoveries, e.g.. 

the Big Bang theory, can 
be seen to support the first 
cause argument. If God 
caused the 'Big Bang', then 
God is the 'first cause' that 
brought the cosmos 
(universe) into existence.

• It confirms to 
the theist that there is 
purpose to the cosmos and 
a place for God as its 
'creator'.

• If the argument is based on the 
idea that everything has a cause, 
then this leaves open the 
question 'Who or what caused 
God?' To reply that God needs no 
explanation is not enough to 
prove God's existence.

• The Big Bang was not necessarily 
caused by God – it could have 
happened by chance.

• The argument is presented for 
believers and makes sense to 
them, but it is not convincing for 
the atheist or the agnostic.
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RSMS KS3: Year 9 The Existence of God 

Lesson 4 Lesson 6Evolution verses God The Problem of Evil

Lesson 5 MCQ Week

Moral Evil is any morally negative event 
caused by the intentional action or 
inaction of a person. An example of 
a moral evil might be murder, war or 
any other evil event for which someone 
can be held responsible or culpable.

Natural Evil is evil for which "no 
non-divine agent can be held 
morally responsible for its 
occurrence" and is chiefly 
derived from the operation of 
the laws of nature.

Survival of the Fittest – The species that adapted would survive
Natural Selection – nature selects the species which survive.
Adaptation - How living things are specialised to suit their environment.
Evolution - The process by which living things can gradually change over time.
Inheritance - The process of passing on features from parents to offspring.
Species - A group of living things with very similar characteristics. They can breed together 
to make more living things of the same type.
Variation - The differences between living things in a species.

Lamarck's theory suggests that the giraffe's original short-necked ancestor repeatedly 
stretched its neck to reach the higher branches to eat. Lamarck believed that the 
stretching elongated the giraffe's neck, which became a useful characteristic and was 
passed onto future generations. This resulted in the length of the giraffe's neck 
increasing over time. It is now commonly accepted that Lamarck's ideas were wrong!

In 1859, a British man called Charles Darwin published a book called 'On the 
Origin of Species'. This book was based on his studies of creatures he had 
encountered on his travels to many overseas locations, including the Galapagos 
Islands. He put forward the theory that all living creatures that exist today, 
including human beings, have evolved over a period of perhaps millions of 
years, from more primitive life forms to how they are today by a process 
of natural selection.

Evolution can prove and disprove Gods existence. It shows that humans are not 
made in Gods image as the Bible suggests, however, evolution does work with the 
Seven Day creation story. Maybe God put the intelligence into the design and did not 
create the ‘finished’ product. The fault in the misunderstanding coming from the 
word Day, it should have been translated as YOM, a period of time and so the world 
was not created in 7 days, but 7 periods of time. A Liberal Christian could accept 
both the religious & scientific views this way. A Fundamentalist Christian would only 
accept the Biblical version as the ‘word of God.’

The Inconsistent Triad
Evil and suffering could make Christians question God’s omnipotence, omnibenevolence, or 
His omniscience. For example:
•If God was all-powerful, wouldn’t He stop natural disasters?
•If God was all-loving, wouldn’t He stop suffering?
•If God was all-knowing, wouldn’t He know that people were going to do something evil and stop them?

God has given people free will. He has shown people how they should obey the Ten 
Commandments and follow Jesus’ life and teaching. It is then up to human beings to decide whether or 
not to follow God’s instructions.
God has a plan for people’s lives that they may not always understand. This may include evil and 
suffering, but Christians should trust and have faith in God’s plan.
God wants people to follow the example of Jesus and help those who are suffering. Christians also pray 
for those who suffer and try to help them.
Evil and suffering in this life is a preparation for Heaven. Evil and suffering give humans a chance to 
become better people and improve their souls. Christians believe that God will reward them in Heaven.

The Suffering of Job: 

Job was chosen by God to have his faith tested by the Devil. His house was burnt, family killed and given an 
illness. Job never lost his faith but questioned if he was being tested, punished or if God had a greater plan. 
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RSMS KS3: Year 9 Religion, War and Peace

Lesson 1 Lesson 2Social Injustice The Just War Theory Lesson 3 Pacifism
A Just War is a war which is declared for right and noble 
reasons and fought in a certain way. A just war is not a war 
that is ‘good’ as such – it is a war that Christians feel to be 
necessary or 'just' in the circumstances, when all other 
solutions have been tried and have failed. It is a necessary 
evil and a last resort.

The Just War theory was first developed by St 
Thomas Aquinas. The theory set out conditions 
against which to judge whether or not a war should 
be waged and if it could be justified, and how it 
should be waged
Aquinas's conditions for a Just War
•The war must have a just cause 
•The war must be declared and controlled by a 
proper authority
•The war must be fought to promote good or avoid 
evil, with the aim of restoring peace and justice after 
the war is over.
Later conditions developed by other Christians
•The war must be a last resort 
•The war should be fought with 'proportionality
•legitimate targets, i.e. civilians should be protected.
•The good which is achieved by the war must be 
greater than the evil which led to the war.

The Just War theory, with some amendments, is still 
used by Christians and others today as a guide to 
whether or not a war can be justified.

Pacifists reject all violence. They do not think that conflict should 
be dealt with by resorting to war. They think that other peaceful 
methods should be used.
The early Christians interpreted Jesus' commandments to mean 
that they could not fight in wars or be violent. In the Gospel 
of Matthew, Jesus said:

“Blessed are the peacemakers: for they shall 
be called the children of God.” (Matt 5:9)

They also look to the example of Jesus' life for further reasons to 
be pacifists. When the guards came to arrest Jesus he did not 
fight back and he commanded his disciples to allow him to be 
taken.
Pacifists also use the teaching in the Ten Commandments to 
justify their position. In Exodus it says:

“Do not murder.” (Exodus 20:13)

In countries where there may be mandatory conscription into 
the military, conscientious objectors may be assigned to a 
civilian role instead. The rights of conscientious objectors were 
upheld by the United Nations Commission on Human Rights (an 
international forum on human rights) in 1995.

An eye for eye only ends 
up making the whole 

world blind.

“Be The Peace You Wish 
To See In The World!”

Dietrich Bonhoeffer 
was a pacifist but 
decided that the 
greater good would 
be to assassinate 
Hitler

Human rights are a set of universal rights that all 
humans are entitled to regardless of their age, race, 
religion or gender.
The Universal Declaration of Human Rights was 
published in 1948, and sets out the rights that all 
humans should be entitled to
Some examples of human rights are:
•the right to go to school
•the right to be treated equally by the law

Social justice refers to creating an equal society 
where everyone is treated with fairness and has equal 
opportunities. The Universal Declaration of Human 
Rights is an attempt to create social justice
The aims of social justice are:
•to close the gap between the opportunities of rich 
and poor families
•to create opportunities for all, regardless of where 
they live, their upbringing and how much money they 
have
Social injustice 

“Love your enemies and pray for those who persecute you.”

“If anyone strikes you on the right cheek, turn to him the other also.”

Jesus taught against 
the use of violence
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RSMS KS3: Year 9 Religion, War and Peace

Lesson 4 Lesson 6 & 7Terrorism Nuclear War

Lesson 5 MCQ Week

Religious Extremism
The term extremism means to hold ideas or beliefs that most people consider 
unreasonable or unacceptable. People can hold extreme views on different topics such 
as politics or religion.
For some people their faith is so important to them that they feel justified in acting in 
extreme ways in order to try and make others share the same beliefs as them.
Extremist views can be a result of:
•their interpretation of their religious holy book
•the belief that they will be rewarded for it in this life or an afterlife
•they are influenced by others
•they believe that they are doing it for God

Terrorism is not new. However, since the 1960s there has been an increase in terrorist 
attacks in Britain and an increase in the fear of terrorism.
Terrorists are people who use violent methods, or violent threats, to achieve their 
demands. Terrorists aim to bring a complete change in the country, such as 
overthrowing the Government, or forcing a major change in the law or policy.
International terrorism
International terrorist groups like the Palestinian Liberation Front and ETA (Basque 
separatist group) were active in the late 20th century.
More recently groups like Al-Qaeda have taken responsibility for terrorist attacks, the 
most well-known being at the World Trade Centre, known as the Twin Towers, in New 
York on 11 September 2001, and the attacks in London on 7 July 2005.
Al-Qaeda is an international terrorist group and an extremist Islamic group. Although 
there are now cells in many countries, the group was originally formed in Afghanistan 
by Osama Bin Laden.
Many of their supporters believe they are waging a holy war against Western countries. 
They want to change the foreign policy of western nations including the USA.

In 1945 the first nuclear bomb was dropped on Hiroshima, Japan. This one small bomb killed 
about 150,000 people within the first four months. The immediate impact was 60,000 deaths 
but the rest were a result of radiation sickness.
A second bomb was dropped on Nagasaki nine days later and Japan surrendered, ending World 
War Two.
Since then, no power has used an atomic bomb in war, though many tests have been carried out 
on them. The smallest nuclear bomb now produced is about 20 times more powerful than the 
one dropped on Hiroshima.

For the use the Nuclear War Against the use the Nuclear War

• The possession of nuclear weapons 
has kept the major world powers 
from coming to war since 1955, out 
of fear of what might happen 
(mutually assured destruction).

• The knowledge of nuclear weapons 
cannot be removed. It is preferable 
for the major powers to have these 
bombs for deterrence than for an 
unstable dictator to use them in war.

• Their destructive power is immense and long 
lasting. Even countries that have nothing to do 
with the war will be badly affected. Some 
people estimate that a small nuclear war could 
wipe out human life on Earth.

• They are very costly to develop and maintain. 
The money could be spent on raising 
everybody's quality of life.

• There is no effective protection against them, 
nor can people control who has access to them.

What does Buddhism teach about war and peace?
The Five Precepts are moral guides that all Buddhists try to follow in order to minimise desires 
and reach enlightenment. The first of these Precepts is to abstain from taking life.
Killing or harming human beings is therefore clearly problematic for Buddhists. Because of this, 
some Buddhists would not rise to an attack or to any conflict with violence.
In times of war, Buddhists must show compassion and help all living beings. They must 
abandon any fight that crosses their path.
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RSMS KS3: Year 9 Religion and Medical Ethics

Lesson 3 

Lesson 4

The Sanctity of Life

Lesson 1 & 2 is revision & the 
Summative assessment

Euthanasia

The Abortion Act 1967, was amended by the Human Fertilisation and Embryology Act 
1990, allows termination of a pregnancy by a registered medical practitioner, subject 
to certain conditions. This applies to England, Scotland, Northern Ireland and Wales.
Under the Act an abortion must be carried out in a hospital or specially licensed 
clinic. Before a legally induced abortion can take place, two doctors must agree that:
• the woman is less than 24 weeks pregnant, and
• it is necessary to prevent grave damage to the woman's physical or mental health, 
or any of her existing children
Abortion is always legal, even after 24 weeks, if:
• there is a serious threat to the woman's health or life, or
• there is substantial risk that the child will be born with physical or mental 
abnormalities and be seriously disabled

Viable - capable 
of surviving or 

living 
successfully, 

especially under 
particular 

environmental 
conditions. 

There is 
increasing 
success of 

babies being 
born as early as 
23 weeks and 

surviving.

For Christians, human life is sacred and is a gift from God 
which is to be respected and protected. This teaching is called 
the sanctity of life. The Bible teaches that human beings are 
created in the image of God. It also teaches that murder is 
forbidden.

•Pro-life - some Christians, including many Roman 
Catholics and Orthodox Christians, believe that abortion is morally 
wrong because of their belief that human life begins at conception. 
They may make an exception if an abortion is essential in order to 
save the life of the mother (the 'principle of double effect'), 
assuming all efforts have been made to save the foetus.
•Pro-choice - it is up to the woman to decide whether it is right for 
her to have an abortion because it is her body. Some Christians 
believe that a woman has a right to a safe abortion, and that it 
shows compassion if the law allows this.

Against For Euthanasia Arguments Against Euthanasia

• Human beings should have the right 
to be able to decide when and how 
they die (self-determination).

• Euthanasia enables a person to die 
with dignity.

• Death is a private matter and the 
state should not interfere with the 
individual's right to die.

• It is expensive to keep people alive 
when there is no cure for their illness. 
Euthanasia would release precious 
resources to treat people who could 
live.

• Family and friends would be spared 
the pain of seeing their loved one 
suffer a long-drawn-out death.

• Society permits animals to be put 
down as an act of kindness when they 
are suffering; the same treatment 
should be available to humans.

• Euthanasia would weaken society's respect for 
the value and importance of human life

• Proper palliative care is available which reduces 
or removes the need for people to be in pain

• It would lead to worse care for the terminally ill
• It would put too much power in the hands of 

doctors, and damage the trust between patient 
and doctor

• Some people may feel pressured to request 
euthanasia by family, friends or doctors, when 
it isn't what they really want

• It would discourage the search for new cures 
and treatments for the terminally ill

• Some people unexpectedly recover
• Some people may change their mind about 

euthanasia and be unable to tell anyone
• Voluntary euthanasia could be the first step on 

a slippery slope that leads to involuntary 
euthanasia, where those who are undesirable 
or seen as a problem could be killed

Types of Euthanasia
•Active euthanasia - something is done to a person to make them die more quickly.
•Passive euthanasia - any form of treatment that might extend a person's life is withdrawn.
•Voluntary euthanasia - a person asks for their own life to be ended.
•Non-voluntary euthanasia - a person cannot make a decision about euthanasia or cannot make their wishes 
known, and so someone else decides.
•Involuntary euthanasia - a person wants to live, but someone else, e.g.. a doctor or a family member, decides that 
it would be in the person's best interest if their life was ended
•Assisted suicide - deliberately assisting or encouraging another person to end their own life.

Christians would use 
the same arguments 
against Euthanasia as 
they would for abortion
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RSMS KS3: Year 9 Religion and Medical Ethics

Lesson 6

Lesson 5 

IVF Treatment & Genetic Engineering

Animal Rights

Stewardship – Humans were put on the 
earth to look after and protect it.

Dominion – To be in charge.

Image of God –

Soul -

Adam told to name the animals -

"God blessed them and said to them, 'Be 
fruitful and increase in number; fill the earth 
and subdue it. Rule over the fish in the sea 

and the birds in the sky and over every living 
creature that moves on the ground.” 

(Genesis)

“Then the LORD God formed a man from the dust of the ground and 
breathed into his nostrils the breath of life, and the man became a living 
being.” (Genesis)

“So the man gave names to all the livestock” (Genesis)

“So God created mankind in his own image in the image of God he created them;
male and female he created them.” (Genesis

•Animal experiments - many Christians 
believe that animal experiments are 
acceptable if they result in benefits for 
human beings, e.g.. advances in medical 
treatment. A general principle would be 
that they should not be used if there are 
suitable alternatives, and that animals 
should be treated humanely and their 
suffering minimised. Animal experiments 
are considered unacceptable for the 
development of cosmetics.

Research in cows helped create 
the world's first vaccine, which in 
turn helped end smallpox. Studies 
with monkeys, dogs, and mice led 
to the polio vaccine. Drugs used to 
combat cancer, HIV/AIDS, 
Alzheimer's, hepatitis, and 
malaria would not have 
been possible without research 
with primates.

IVF Treatment – This is the medical practice of creating an embryo outside of the womb and 
places them back inside in the hope of implantation, generally used for infertile couples.
Issues which arises are that 
IVF treatment can result in spare embryos. These can be frozen and used later by the couple to 
add to their family. Alternatively, spare embryos can be used for research and then destroyed. 
Research would help doctors understand the causes of childlessness and develop possible 
treatments.
It is an act of kindness for a person to donate an egg or sperm to a childless couple, or to be 
a surrogate for someone who is unable to carry and give birth to a child themselves.
The issue is around the spare embryos or donor sperm/e.g..gs. If embryos are used it is murder
and if donors are used then it could be classed as adultery – therefore breaking two of the Ten 
Commandments.
Cloning – Dolly the sheep lived from 1996 to 2003, she was the first cloned mammal marking a 
milestone in science, dispelling decades of presumption that adult mammals could not be cloned 
and igniting a debate concerning the many possible uses and misuses of mammal cloning 
technology. 

Reproductive cloning
Against: Most Christians find it difficult 
to accept reproductive cloning with 
regard to human beings. Arguments 
against reproductive cloning include the 
belief that human beings are unique 
and created 'in the image of God'. 
Cloning would undermine this and 
devalue the importance of being 
human. It is unacceptable that in the 
process of getting the science right, 
many embryos and clones would be 
damaged and killed.

Therapeutic cloning
For: Some Christians accept research on an embryo 
up to 14 days, in line with UK law, particularly if the 
embryo is 'left over' from IVF treatment. This view is 
found in the Church of 
England and Methodist Churches. The research 
undertaken might produce greater understanding of, 
and treatments for, diseases such as heart disease 
and cancer.
Against: Other Christians believe that therapeutic 
cloning would devalue human life, and that, 
regardless of the medical knowledge that might be 
discovered, this is a big risk to take.
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KS3: Year 9 French – My World 

Big question: 
What is happening in your world?

What extra curricular activities do you do?

How did you celebrate 
your birthday?

How do you get on 
with your friends?

Likes and dislikes
• J’aime (beaucoup) – I like (a lot)
• J’adore - I love
• Je n’aime pas- I don’t like                             Noun or verb
• Je déteste - I hate
• Je n’aime pas du tout - I don’t like it at all

e.g..  J’aime le sport 
Je n’aime pas du tout aller au cinéma

Time phrases Activities Connective Opinions Adjective

Tous les lundis
Every Monday

Une fois par semaine
Once a week

Pendant le weekend
At the weekend

Souvent
Often

Après les cours
After classes

je joue au badminton/ I play badminton

je fais de la gymnastique/ I do gymnastics

je joue au foot/ I play football

je participle au club de danse/ I go to the dance club

je vais en ville / I go to town

je chante/ I sing

je regarde des films/ I watch films

je ne fais rien /  I don’t do anything

je ne danse jamais /  I never dance

et / and à mon avis c’est / in my 
opinion it is 

je le trouve / I find it

je pense que c’est / I 
think that it is

d’après moi c’est / in my 
opinion It is

chouette
great

intéressant
interesting

amusant
amusing/fun

complètement nul
completely rubbish

Qu’est-ce que tu fais comme activités extrascolaires ?

1

2

3

4
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KS3: Year 9 French – My World

Sentence starter Descriptions Connective Extra information

Mon ami(e) 
s’appelle (+name)
My friend is called 
(+name)

les cheveux blonds / bruns / noirs 
/ roux / courts / longs / bouclés
blonde / brown / black / red / 
short / long / curly hair

les yeux bleus /gris / marron / 
verts
blue / grey / brown / green eyes 

des taches de rousseur
freckles

des lunettes
glasses

et
and

je m’entends bien avec lui / 
elle 
I get on well with him/her

je me dispute avec lui / elle
I argue with him / her

je me fâche contre lui/elle
I get angry with him/her

Il a 
He has

Elle a
She has

il/elle est sympa / drôle / 
impatient(e) / arrogant(e) / 
égoiste
he/she is nice / funny / 
impatient / arrogant / 
selfish

il/elle a un bon sens de 
l’humour
she/he has a good sense of 
humour

Est-ce que tu t’entends bien avec tes amis ?

Time phrases What you did for 
your birthday

Connect
ives

Verb Adjective

Quand j’ai 

fêté mon 

anniversaire 

When I 

celebrated 

my birthday

Pour mon 

anniversaire 

l’année passé

For my 

birthday last 

year

j’ai ouvert mes 
cadeaux
I opened my presents

j’ai lu mes messages
I read my messages

je suis allé(e) en ville 
I went into town

j’ai mangé du gâteau
I ate cake

j’ai invité mes ami(e)s
I invited my friends

nous avons dansé
we danced

je suis resté(e) au lit
I stayed in bed

je suis allé(e) au 
restaurant
I stayed in bed

et
and

c’était
it was

délicieux
delicious

chouette
great

rigolo
a laugh

coûteux
costly

magnifique
magnificent

extraordinaire
Boring

vraiment amusant
really fun

Comment as-tu fêté ton anniversaire ?
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High-frequency words

KS3: Year 9 French – Jobs and the Future 

Big question: 
What will your future look like?

What would like to do post-16?

Part-time jobs: how you 
earn and spend your money

What are your future 
plans/aspirations?

Qu’est-ce que tu veux faire plus tard ?

aussi also

et and

ou or

mais but

cependant however

surtout especially

d’abord first of all

ensuite next

puis then

après after(wards)

finalement first

1

2

3

4

Time phrases Verb Jobs Opinions connective Justification

A l’avenir 
In the future

je voudrais/ I would like

je ne voudrais pas / I 
would not like

je veux/ I want

je ne veux pas/ I do not 
want

être pilote / to be a pilot

être médecin / to be a doctor

être mécanicien/mécanicienne 

être musicien(ne) / to be a musician

être ingénieur(e) / to be an engineer

être danseur/danseuse / to be a dancer

être policier / to be a police officer

être prof / to be a teacher

être scientifique / to be a scientist

et à l’âge de 16 ans je veux…
at the age of 16 I want to…

car c’est
because it is 

créatif
creative
fatigant
tiring
dangereux
dangerous
passionant
exciting
utile
useful
varié
varied
intéressant
interesting

aller au lycée/ go to sixth form college

étudier les maths / sciences / le dessin / 
les langues study maths / sciences / art / 
languages

trouver un petit boulot / find a part-time 
job

faire du travail bénevole / to do voluntary 
work
faire un apprentissage / do an 
apprenticeship
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KS3: Year 9 Spanish – Jobs and the Future 

Time 
phrases

Verb Plans Additional plans

A l’avenir 
In the future

j’habiterai
I will live

à l’étranger
abroad
en Europe
en Afrique

je ferai   + du travail bénévole 
I will do (voluntary work)

+ du snowboard
(snowboarding)

je serai   +   célebre / marié / 
heureux / 
I will be        heureuse

(famous / married 
/happy)

j’aiderai les autres
I will help others

je travaillerai
I will work

avec des enfants
with children
chez Google 
at Google

j’acheterai
I will buy

une Ferrari rouge
a red Ferrari
une belle maison
a beautiful house

j’aurai
I will have

cinq enfants
5 children
un petit copain
a boyfriend
une petite copine
a girlfriend

j’irai
I will go

à New York
to New York
en Amérique du Sud
in South America

Qu’est-ce que tu feras à l’avenir ? Les petits boulots

Starter Verb Ways to earn money

Pour gagner de 
l’argent 
to earn money

on peut
one can

je dois
I have to

travailler dans le jardin
work in the garden

aider à la maison
help at home

aider les voisins help the neighbours

trouver un petit boulot 
find a part-time job

faire du baby sitting
do babysitting

nourrir les animaux feed the animals

Starter Verb Things you spend your money on

Avec mon 
argent 
With my 
money

j’achete
I buy

je veux acheter
I want to buy

du maquillage
makeup
des jeux vidéo
video games
des vetements
clothes
mon abonnement Spotify / Netflix
Spotify / Netflix subscription
des billets de concert / concert tickets
des trucs à manger / things to eat
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KS3: Year 9 French  - Music and Identity 
Big questions: 

What kind of music do you like? 
What did you used to be like when you were little? 

What sort of music do you like?

What did you used to be 
like when you were little? 

What do you think of the 
song/artist/lyrics?

High-frequency words and phrases

Qu’est-ce que tu aimes comme musique ? 4

3

2

1 chanson song

Bon/bonne
Bons/bonnes

good

chanteur / 
chanteuse

singer

rappeur rapper

écouter to listen

ma sœur 
m’a dit que

my sister 
told me that

mon frère 
m’a dit que

my brother 
told me that

plus / moins 
(adjective ) 
que

more / less  
(adjective) 
than

Verbs Music genres Connective Opinions (justified) Qualifier Adjective

J’adore
I love

J’aime (beaucoup)
I like (a lot)

Je préfère
I prefer

Je n’aime pas (du tout)
I don’t like (at all)

Je déteste
I hate

J’écoute (souvent)
I (often) listen to 

le rap/ rap

le rock/ rock

le reggae/ reggae

le jazz/ jazz 

le R’n’B/ R’n’B

la techno/ I go to town

la musique classique/ classical music

la musique traditionnelle / traditional music/folk

la musique de Mabel / Mabel’s music

car / and 
(franchement) je le/la/les trouve 
(to be honest) I find it

je pense que c’est / I think that it is

je crois que c’est / I think that it is

d’après moi c’est / in my opinion It is

à mon avis c’est / in my opinion it is 

vraiment
really

très
very

assez
quite

hyper -
super

original(e) 
inspirant(e)  / inspiring
intéressant(e) 

émouvant(e)
moving

ennuyeux / ennuyeuse
annoying

affreux / affreuse
terrible

démodé(e)
old-fashioned

bête
stupid
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KS3: Year 9 French - Music and Identity 

Opinions Verb Plans I find 
it/them

Additional plans

J’adore
I love

J’aime 
(beaucoup)
I like (a lot)

Je préfère
I prefer

Je n’aime pas 
(du tout)
I don’t like (at 
all)

Je déteste
I hate

le chanson
the song

le rythme
the rhythm

la mélodie
the melody

les paroles
the lyrics

Louane
(name of 
French 
female 
singer)

Ichon
(name of 
French male 
rapper)

parce 
que
because

je 
le/la/les 
trouve 
I find 
it/them

original(e)s 
inspirant(e)s  / inspiring
intéressant(e)s

émouvant(e)s
moving

ennuyeux / ennuyeuse(s)
annoying

affreux / affreuse(s)
terrible

démodé(e)s
old-fashioned

bête(s)
stupid

ça me donne envie de danser
it makes me want to dance

ça me rend heureux / heureuse
it makes me want to dance

ça m’inspire
it inspires me

Comment tu trouves la chanson / l’artiste / les paroles ? Tu étais comment quand tu étais petit(e) ?

Time phrases Personality/appearance Conne
ctives

Verb Musical 
Instrument

Quand  j’étais 
petit(e)
When I was 
little

j’étais
I was

sage
well-behaved
timide
shy
méchant(e)
mean
sympa
nice
mignon
mignonne
cute

et
and

et en 
plus
and 
also

je jouais 
I used to 
play

du piano
the piano

du violon
the violin

de la batterie
the drums

de la guitare
the guitar

de la flûte
the flutej’avais les cheveux bouclés / 

frisés / blonds /noirs / 
bruns / roux
I had wavy / curly / blonde 
/ black / brown / red hair

je mangeais trop de 
bonbons
I used to love chocolate

j’aimais les lego
I used to like lego

je détestais les légumes I 
used to hate vegetables
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KS3: Year 9 Spanish – My interests 

Big question: 
What are your general interests?

What do you do in your free time?

How did you celebrate 
your birthday?What films do you like?

¿Qué cosas te gustan?
• Me gusta(n) - I like
• Me encanta(n) I love
• Me mola(n) I love Noun
• Me chifla(n) I love
• No me gust(a) nada I don’t like it at all

e.g..  Me gusta la moda 
No me gustan las artes marciales (I don’t like martial arts)

Time phrases Activities Connective Opinions connective Justification

Después del insti(tuto)
After school

Los fines de semana
At weekends

Los lunes/martes
On Mondays/Tuesdays

Los jueves por la tarde
On Thursday afternoons

Todos los díás
Every day

bailo/ I dance

cocino para mi familia/ I cook for my family

escribo canciones/ I write songs

juego en mi consola/ I play on my console

leo las revistas/libros/ I read magazines/books

navego por Internet/ I surf the Internet

preparo la cena /I prepare dinner

saco fotos/ I take pictures

veo un partido de fútbol/ I watch a football game

y
and

pero
but

me gusta
I like (it)

me mola- I love (it)

me chifla-I love

me encanta-I love

no me gusta nada
I don't like at all

no lo soporto 
I can't stand it

porque
because

es guay
it is cool
es interesante
it is interesting
es especial
it is special
es divertido
it is fun
es relajante
it is relaxing

es difícil
it is difficult
es estresante
it is stressful
es agobiador
it is annoying
es aburrido
it is boring

¿Qué haces en tu tiempo libre?

1

2

3

4
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KS3: Year 9 Spanish – My interests 

Time phrases Verb Genres Connective Justification

Después del 
instituto
After school

El fin de 
semana
At the 
weekend

El 
lunes/martes
On 
Mondays/Tue
sday

El jueves por 
la tarde
On Thursday 
afternoons

Hoy
Today

Voy a ver
I am going to see

Me encantaría ver
I would love to see

Me gustaría ver
I would like to see

Me molaría ver
I would love to see

Quiero ver
I want to see

Una película de 
horror
A horror film

Una comedia

Una película de 
acción
An action film

Una película de 
suspenso
A thriller

Un película de 
animación
An animated film

Un película de 
ciencia ficción
A science fiction 
film

Porque
Because

Ya que
Since

dado que
Given that

Es guay
it is cool

Es genial
it is great

Es interesante
it is interesting

Es gracioso
it is funny

Es divertido
it is fun

Es relajante
it is relaxing

¿Qué tipo de películas te gustan?

Time phrases What you did for 
your birthday

People It was Justification

El año 
pasado
Last year

El mes pasdo
Last month

La semana 
pasada
Last week

El último fin 
de semana
Last weekend

Celebré mi 
cumpleaños con
I celebrated my 
birthay with

Fui al parque de 
atracciones con
I went to the theme 
park with

Invité a
I invited

Bebí/bebimos 
refrescos con
I/we drank soft drinks 
with

Comí/comimos tarta 
de cumpleaños con
I ate/we ate birthday 

cake con

Recibí muchos regalos 
de
I received a lot of 
presents from

Mi amigo
My friend

Mi novio
My boyfriend

Mi novia
My girlfriend

Mi madre
My mum

Mi hermano
My brother

Mis padres
My parents

Mis amigos
My friends

Mis profesores
My teachers

Mis primos
My cousins

Mis hermanos
My siblings

Fue
it was

No fue
it 
wasn’t

alucinante
Amazing

flipante
Awesone

increíble
incredible

Divertido
Fun

Lo mejor!
The best!

Pesado
Boring

genial
great

¿Cómo fue tu cumpleaños?
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KS3: Year 9 Spanish – Jobs and the Future 

Big question: 
What job would you like to do?

What is your future going to be like?

What kind of job matches 
your personality?

What kind of job would you like 
to do? 

High-frequency words

Time phrases Activities Connective Opinions Connective

En el future voy a
In the future I am 
going to 

Ganar mucho dinero / earn lots of money

Hacer un trabajo interesante / do an interesting job

Ir a la Universidad / go to university

Ser famosa/o  
Be famous

Ser voluntario/a
Be a volunteer 

Viajar por el mundo/ travel the world

Aprender idiomas / learn languages

Vivir en el extranjero/ live abroad

Y
and

Va a ser (muy) / it is 
going to be very

Interesante

Difícil
difficult

Estimulante
Stimulating

Emocionante
Exciting

Fenomenal
Fantastic

Guay
cool

¿Cómo va a ser tu futuro?

y and

también also

así que so

luego Then

a veces sometimes

más more

Mi/mis my

Tu/tus Your

Por eso therefore

además What’s more

primero first

casi nearly

1

2

3

4

48



KS3: Year 9 Spanish – Jobs and the Future 

Time phrases Verb jobs Connective Justification

En el futuro
In the future

Dentro de 
cinco años
In five years 
time

Me gustaría ser
I would like to be

Me encantaría ser
I would love to be

Quiero ser
I want to be

Voy a ser
I am going to be

Abogado/a
lawyer

Mecánico/a

policía
Police officer

Enfermero/a
nurse

jefe
boss

Ingeniero/a
Engineer

Profesor(a)
Teacher

futbolista
Footballer

Traductor(a)
translator

cantante
singer

Porque
Because

Ya que
Since

dado que
Given that

Es guay
it is cool

Es genial
it is great

Es interesante
it is interesting

Es gracioso
it is funny

Es divertido
it is fun

Es estimulante
it is stimulating

es creativo

¿En qué te gustaría trabajar? ¿Cómo eres y dónde te gustaría trabajar?

Opinio
n

To be Adjective Conditional Infinitive Work 
conditions

Creo 
que
I 
believe 
that

En mi 
opinión
In my 
opinion

Pienso 
que
I think 
that

Diría 
que
I would 
say that

soy 
una persona
I am a 
person

soy una 
chica
I am a girl

organizada or
ganised
creativa 
creative
seria serious
práctica 
practical
sociable 
sociable
independient
e 
independent
paciente 
patient

me 
gustaría
I would like

me 
encantaría
I would 
love

quiero
I want

no me 
gustaría
I wouldn't 
like

odiaría
I would 
hate

Trabajar
To work

hacer un 
trabajo
To do a 
job

en una 
oficina
in an office

en equipo
in a team

Solo/a
on my own

con animales
with animals

con niños
with children

al aire libre
outdoor

soy un chico
I am a boy

soy alguien
I am 
someone

organizado 
organised
creativo 
creative
serio serious
práctico 
practical
sociable 
sociable
independient
e 
independent
paciente 
patient
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KS3: Year 9 Spanish – Healthy Living 

Big question: 
Do you lead a healthy lifestyle?

Do you have a healthy diet?

Advice for keeping fit and 
healthyWhat is your daily routine?

High-frequency words

Connective Activities Connective Opinions Connective

Llevo una 
dieta sana
I have a 
healthy diet

No llevo una 
dieta sana
I don’t have a 
healthy diet

porque
because

me gusta la carne/ I like meat

me gusta la ensalada/ I like salad

me gustan las verduras/ I like vegetables

Me gustan las galletas / I like biscuits

Y
and

la como / I eat it
Las como / I eat them

todos los días / every day

los fines de semana / at the weekends

dos veces a la semana/ twice a week

una vez al mes/ once a month

de vez en cuando/a veces 
sometimes

muy a menudo/ very often

Casi nunca / nearly never

una vez al día / once a day

me gusta el pescado/ I like fish

me gusta el arroz/ I like rice

me gustan los pasteles/ I like cakes

Me gustan los huevos/ I like eggs

lo como / I eat it
Los como / I eat them 

¿Llevas una dieta sana?

Y and

Mucho/a/os/as A lot (of)

La/lo/las/los It 

casi Almost

Todo/a/os/as all

para (in order) to4

3

2

1
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KS3: Year 9 Spanish – Healthy Living 

Verb Time Connective Sport 

Me despierto
I wake up

Me levanto
I get up

Me lavo los dientes
I brush my teeth

Me ducho
I shower

Me visto
I get dressed

Desayuno
I have breakfast

Voy al insti
I go to school

Ceno
I have dinner

Me acuesto
I go to bed

a las siete
At seven

a las ocho y 
media
At half-past eight

a las nueve y 
cuarto
at nine thirty

a las diez
At ten

a las once y 
media
At eleven thirty

a las diez de la 
noche
At ten in the 
evening

Y luego
And then

Hago deporte
I do sport

entreno
I train 

Hago natación
I do swimming

Voy a clases de 
baile
I go to dance 
classes

Juego al fútbol
I play football

Juego al 
baloncesto
I play basketball

¿Cuál es tu rutina diaria?

Sentence starter Verb Advice 

Para estar en forma…
to keep fit/in shape…

Se debe
One should

Comer menos chocolate
Eat less chocolate
Dormir ocho horas al día
Sleep eight hours a day
Entrenar una hora al día
Train for an hour a day
Comer más fruta y verdura
Eat more fruit and veg.
Beber agua frecuentemente
Drink water often

No se debe
One should not

Beber alcohol
Drink alcohol
Comer comida basura
Eat junk food
fumar
smoke

Me duele…
(…hurts)

El brazo / my arm
La garganta / my throat
El estómago / my stomach
El pie/ my foot
La cabeza / my head
La espalda / my back
La pierna / my leg
La mano / my hand 

Me duelen…
(…hurts)

Los dientes/ my arm
Los ojos/ my throat
Los oídos/ my stomach

Tengo tos / I have a cough

un resfriado / 
I have a cold

Estoy 
cansado/a

Estoy 
enfermo/a

I am tired

I am ill

Advice for keeping fit and healthyProblem?

Solution!
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KS3: Dance Year 9 Core Skills

Technical, Expressive, Mental & Physical Skills
T- Moving in a stylistically accurate way, dynamic contrast space 
moving under/over/around, pathways, direction, timing contact 
work.
E- Sensitivity to other dancers, facial expression, musicality, focus, 
projection, communication of artistic intent. 
M- Rehearsal discipline, movement memory, capacity to improve.
P - Alignment, posture, extension, elevation, isolation, mobility, 
control, flexibility..

Elements we will focus on 
Good alignment /Strength / mobility / Relationships / balance/ performance 
communication of choreographic intent / retrograde/ sense of style/ Stamins/ 
Determination focus/ Proud/ Confidence/leadership/organisation/resilience.

Choreography Skills
There are lots of ways to create 
choreography. It’s always best to 
research your ideas, select the best 
and change the ones you are not 
happy with. Using different levels, 
contrasting dynamics, formations, 
contact lifts, and retrograde in your 
performance will make it more 
enjoyable and interesting to watch.

Contact & Lifting
Communication.
Trust.
Bent Knees
Take responsibility for your own weight.
Engaging core when being lifted.
Hold muscles rather than joints.
Where is the lifters centre of gravity?
Remain in contact until safely down.

Communication of 
Choreographic 
intention
Mood
Meaning
Styles
Fusion
Idea
Theme

Choreographic 
Devices
Repetition
Unison & Canon
Climax
Highlight
Contrast
Dynamics

Dynamics
Fast/slow
Sudden/sustained
Strong/light
Flowing/abrupt
Accelerated/deceleration
Lifeless
Heavy
Rigid
Stiff

Performance Skills
All performers will benefit from having good physical skills. However they also 
need to think about their expressive skills in order to create the right 
atmosphere and make their performance believable and engaged. 

Focus Use of eyes with other dancers, audience or across the 
space,

Facial 
expression

Project of emotion through the use of eyes, mouth, 
eyebrows.

Musicality The ability to make the qualities of the accompaniment 
evident in performance. 

Interpretation A personal understanding of the actions projected 
through style, use of music & dynamics.
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KS3: Dance Year  9  Core Skills

Urban Street Dance Stylistic Features of URBAN STREET DANCE
Low centre of gravity.
Isolations.
Attitude.
Dynamic contrast.
Focus.
Timing.
Energy.
Freestyle- improvisation.
Character.
Originality.
Social interaction.
Accented beats & syncopated rhythms.
Contractions of the centre body parts.

Key Dance Vocabulary

URBAN STREET DANCE Historical Context:
Urban Street dance originated in Manhattan 
and the Bronx
(America) in the 1960s.
There are many elements that make up Urban 
Street dance such as; Break dance, crump , 
Locking, Popping, Tutting, Commercial’ Street.

What is Tutting? Intricate hand gestures angular.
What is 
Krumping?

Expressive, exaggerated, 
movements, stomping heavy 
movements.

What is Popping? Sudden tensing and releasing of 
the muscles. Isolation, 
contraction, arm gestures

What is Locking? Locking is a style of funk dance. 
The name is based on the concept 
of locking movements, which 
means freezing or moment of 
sudden pause. 

Where would 
you see

‘Commercial’ 
Street?

In concerts, music videos

and films.

Professional Street Dance Work
Diversity.
Some like it Hip Hop – Choreographer Katie 
Prince.
Flawless.
Jabberwockeez.
Rock Steady Crew.
Electric Boogaloos.
New York City Breakers

Key Dance Vocabulary
Extension The action straightening & stretching a limb, e.g. 

arm, leg or pointed toe
Atmosphere The feeling crested by the dancers, set, costumes, 

lights, intentions, characters.
Retrograde

Gestures Actions that has meaning and represents a theme, 
character or idea.

Motif A movement phrase that is repeated and 
developed throughout a dance piece. 

Motif 
Development

Changing the way, a motif is performed when it is 
repeated.

Contact Making contact with another dance through 
weight sharing or lifting.

Control The ability to start & stop a movement with 
balance, land a jump or hold a shape efficiently.

Mirroring Doing the same as another individual or group but 
on the opposite side.

Structure Having a clear beginning, middle & end.
Relationships Relationships to other dancers in space.

Elements of 
dance

The basic (key) components of dance: body, 
energy, space, time (BEST). These elements can be 
combined and manipulated to communicate and 
express meaning through movement. See Body, 
Energy, Space, Time
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Drama KS3:  Year 9 Core Skills

Top to Toe Acting
This is where you develop your character’s physicality 
literally from the top of your head to your toes. 
You think about their posture, their facial expressions, 
how they hold their shoulders and all the way down to 
how they walk.

What is corpsing?
This is where an actor comes out of role on stage

Transitions-
These are the ways you smoothly move from one 
scene to the next.
Strategies for transitions- Music, Narration or 
movement

Directing Questions:
How do you communicate emotion?
Vocal-Tone of voice
Physical-Facial expressions

How do you communicate relationships between 
characters?
Proxemics uses the space between actors to 
communicate the relationship.

How might the audience interpret lack of eye contact?
It would seem that the actor is worried, 
bored, anxious or doesn’t like the other actors or the 
play.

How do you create tension?
Use of pause, direct eye contact with he other 
performer, a slow steady gait heading towards 
another actor, deep pitch and slow, purposeful 
delivery of lines and stillness on stage can all create 
tension.

What is audience awareness?
This is when you make sure the audience can see 
facial expressions, consider the spacing, ensure the 
plot is clear and make sure all the actors can be heard. 
This is so the audience can understand the play and it 
does not become confusing.

How would I describe how to communicate emotion?
To show a character is angry for example you would 
use top to toe acting. A furrowed brow, folded arms 
lack of eye contact, aggressive gestures like pointing, 
quick turns and changes of movement. Loud vocal 
delivery of dialogue.

Key Vocabulary
Word Meaning
Characterisation The creation or construction of a fictional character.

A description of the distinctive nature or features of 
someone or something.

Physicality The fact of relating to the body as opposed to the mind; 
physical presence.

"there's an emphasis on the physicality of the actors"
Mannerism Habitual gesture or way of speaking or behaving.

Excessive use of a distinctive style in art, literature, or music.
Movement 

memory
The automatic recall of learned movement material, without 
conscious thought

Spatial 
Awareness 

Spatial awareness is knowing where your body is in space in 
relation to objects or other people. To have good spatial 
awareness you also need to understand and respond to a 
change in position from these objects.

Articulation 
The formation of clear and distinct sounds in speech.

Projection
The ability to make a sound heard at a distance.

Breath control Using your diaphragm to fill your lungs with air and then 
gradually release it

Interpretation 
A stylistic representation of a creative work or dramatic role

Improvisation
This is the skill we use when we are 
not working with a script and we are 
using planning time to create a 
piece of theatre.

Monologue
This is an extended speech or a 
speech given by a single character in 
a play
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Drama KS3: Year 9 Core Skills

VOCAL SKILLS
PACE: The speed that you speak at. 

PAUSE: A break in speaking; a period of silence.

VOLUME: The loudness or quietness of your voice. 

PITCH: How high or low your voice is.

TONE:  How you show the emotion of a character.

ACCENT: The way you show what country or region a character is from  
by their use of vocabulary and the way they pronounce words.

POWER/PROJECTION: The amount of tension in your voice. This is not 
the same as volume – you can have large vocal power at a low volume.

DICTION: The clearness of your voice – the audience 
being able to understand what you are saying.

ARTICULATION: The way that you pronounce each letter in a word. If using a 
high level of articulation, you would pronounce every letter in every word. 
abcde... 

PHYSICAL SKILLS
DIRECTION: The position you face or move in. 

PACE: The speed that you move at. 

GAIT: The way that you walk. 

TENSION: How tightly you are holding your muscles.

GESTURE: A movement (of the head, arm, hand, leg or foot which 
communicates a specific meaning.

CONTROL: Being able to execute a specific and precise movement.

EYE CONTACT: Choosing to look at a specific performer, object, 
audience member or direction.

POSTURE: The way that you sit or stand; the 
alignment of your spine. Your physical stance, 
which conveys information about your character

FACIAL EXPRESSION: Using your face to 
show how a character is feeling.

55



Drama KS3: Year 9 Devising

Word Definition

Semiotics

Audiences interpret information 
that is communicated to them from the stage, 

often subconsciously through the use of 
various signs and symbols - the process of 

reading and analysing these is called semiotics

Theme
an idea that recurs in or pervades a work of art 

or literature

Structure
construct or arrange according to a plan; give a 

pattern or organization to

Characterisation
the creation or construction of a fictional 

character

Audience Impact
The effect something has on the people 

watching

Stimulus
The starting point, idea or inspiration for your 

devised drama. It is what you base your 
drama around.

Lesson 1
The Skill of Spontaneity
Being spontaneous means to do something in the 
moment, without too much (if any) planning. You 
might spontaneously decide to go somewhere on 
a day trip without having spent the week 
planning it. Spontaneity in Drama means to act 
without spending time in a group planning and 
rehearsing it. This is known as ‘spontaneous 
improvisation’. Usually in drama lessons you will 
have experienced ‘polished improvisation’ where 
you get time to rehearse your ideas before 
showing them.

The art of spontaneous Improvisation is a 
combination of acceptance of an offer, the 
ability to tell a story, strong listening skills, 
knowing when to end a scene and being a 
team player.

Lesson 2 and 3
Responding to a stimulus
‘The Streets of London’ by Ralph McTell.
A Stimulus is the starting point, idea or inspiration 
for your devised drama. It is what you base your 
drama around.
Hot seating-This is where you answer questions in 
your character to develop a backstory.

Lesson 4 and 5
A Curious Neighbourhood
Choral work-Using repeated sounds or words, overlapping 
or echoing to create an atmosphere in a scene.
Movement sequence-The combination of movement elements 
to enable the body and or objects to move in response to a 
stimulus.
Mime-The theatrical technique of expressing an idea or mood or 
portraying a character entirely by gesture and bodily movement 
without the use of words.

COMMUNITY- What is it?

Additional Resources
Hinterland
The Curious Incident of the Dog in the Night-Time is a 2003 
mystery novel by the British author Mark Haddon.
The novel is narrated in the first-person perspective by 
Christopher John Francis Boone, a 15-year-old boy who is 
described as "a mathematician with some behavioural 
difficulties" living in Swindon, Wiltshire. Although Christopher's 
condition is not stated, the book's blurb refers to Asperger's and 
Autism.

Key Vocabulary

Lesson 7 and 8
Verbatim Theatre
Verbatim theatre is a form of documentary theatre which is based on the 
spoken words of real people. Strictly, verbatim theatre-makers use real 
people's words exclusively, and take this testimony from recorded 
interviews

Devising means making a play up yourself based on a stimulus. 
A stimulus can be anything- such as a painting or a song or 
even an object that sparks an idea.
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Music KS3:  Year 9 – Sound Recording
Keyword Definition

Frequency A way of splitting sounds into 
smaller parts

Cut/Boost Either turn down, or turn up a 
frequency

EQ A plug-in used to change 
frequencies

Plug-in Something can control a 
particular effect on the sound 
of your recording

MIDI Musical Instrument Digital 
Interface

Software Instrument ‘Unreal’ instruments created 
by the software

Panning Moving the sound left and 
right 

Stereo Two speakers – one left, one 
right

Automation A line that controls different 
parameters automatically

Chord Two or more notes played at 
the same time

Guide Track A rough recording that keeps 
things in time

Tonality The use of major and minor 
chords to create a song. 

Chord Notes

C Major C E G

E Minor E G B

A Minor A C E

Rylan Chord Sequence

[Verse] 
C Em C Em

Rylan, you should try to get 
some sun.

Am Em Am Em
You remind me of everyone. 

C Em C Em
Rylan, did you break your 

mother's heart Am Em Am
Em

Every time you tried to play 
your part? 

[Chorus]
F C

Is it easy to keep so quiet? 
Am Dm

Everybody loves a quiet 
child. 

F C
Underwater you're almost 

free 
Am Dm

If you wanna be alone, 
come with me

Major Chord = 4 steps then 3 steps
Minor Chord = 3 steps then 4 steps
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KS3: Year 9: Components of Fitness, Basic Anatomy and    
Pre/Post Workout NutritionTHE FIVE TYPES OF BONES

MAJOR MUSCLES

COMPONENTS OF FITNESS

Skill Related Fitness

Health Related Fitness Between meals, your blood sugar is naturally 
lower and so are your energy levels — and 
your body sources that energy from food. 
A pre-workout meal will keep you focused 
and energise you during 
and after your workout and can also help 
build and maintain muscle and support 
recovery.

NUTRITION
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KS3: Year 9 Developing Skills & Techniques – Core Knowledge

In order to grow, bacteria need 
5 conditions to be present. These 
are:
Time
Warmth
Moisture
Food
Correct pH

Bacteria that makes us ill are 
called PATHOGENIC and produce 
symptoms such as 
vomiting, diarrhoea, 
headaches, fever, stomach cramp

Classification of vegetables -
Vegetables are classified according to 
which part of the plant is eaten. Some 
vegetables fit into more than 
one category when several different 
parts of the plant are edible, e.g.. both 
the roots and leaves of beetroot can 
be eaten.

Batch production is a method of manufacturing 
where the products are made as specified groups 
or amounts, within a time frame. A batch can 
go through a series of steps in a large 
manufacturing process to make the final desired 
product.

What is batch production?

Structure of protein

Flour has two proteins, GLUTENIN and 
GLIADIN, which, on the presence of water, form 
GLUTEN. Gluten is very stretchy and allows us 
to make products such as bread and pasta.
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KS3: Year 9 Developing Skills & Techniques – Core Knowledge

Taste buds are sensory organs that are found on 
your tongue and allow you to experience tastes 
that are sweet, salty, sour, and bitter. The tongue is 
covered in little bumps called papillae and most of 
them contain taste buds. Taste buds have very 
sensitive microscopic hairs called microvilli). Those 
tiny hairs send messages to the brain about how 
something tastes, so you know if it's sweet, sour, 
bitter, or salty.

The body has 5 senses, sight, touch, 
hearing, taste and smell.

The senses

Sensory descriptor words

Crumbly, flaky, brittle, hard, soft, soggy, 
crisp, sweet, bitter, salty, spicy, fresh, 
golden, greasy, fluffy, hard, shiny, firm, 
flat, foamy, citrusy, zesty, mild, rancid, 
acidic, fatty, cool, pleasant, strong

Product evaluation is important if you are going to improve 
your skills and products. It allows us to look at areas such as 
what we did well, what we did badly, how the product 
looked and tasted and look for areas where we can improve.

Sensory Analysis

Sensory analysis is the use of the 
human senses to objectively analyse foods – for 
properties such as taste, flavour and texture. It is used in 
assessing the quality of products, troubleshooting 
problems and new product development. We can record 
this information in numerous ways such as using star 
profiles.

Product evaluation

Food evaluation

Improving the dish

Ingredients

Method of cooking

Flavourings

Presentation
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KS3: Year 9 Portraits - ‘Cultural Identity’
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Cultural identity is the identity of belonging to a group. It is part of a person's self-
conception and self-perception and is related to nationality, ethnicity, religion, 

social class, generation, locality or any kind of social group that has its own distinct 
culture.

• Vince Low
• Barbara Walker 
• Leonardo Da Vinci 
• Stephanie Ledoux
• Adam Riches

Form A 3D shape / to make 
something appear 3D

Shape The outline of an object

Colour The hue, tint or shade

Tone The light and dark (highlight –
midtone – lowlight)

Line Individual marks made on a 
surface

Texture The appearance of the surface

Pattern Repeated motifs

Assessment Objectives
AO1 – Artist Research 

AO2 – Exploring different mediums
AO3 – Drawings, Ideas and Intentions

AO4 – Final Outcome

Understanding and using the techniques 
of rendering tonal value to construct 
portraits. 

Assessment Points
Autumn term 1
Autumn term 2

Spring term 1

Other Links
National Portrait Gallery:
https://www.npg.org.uk/
learning/
Tate Modern:
https://www.tate.org.uk
/visit/tate-modern
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KS3: Year 9 Portraits - ‘Cultural Identity’

Skills & Techniques Talk like an artist Sentence Starters 
.

Media Exploration Key Terminology Self and Peer Assessment 

• Colour theory and 
techniques

• Knowledge of the 
proportions of the 
human head, face, and 
body

• Composition skills
• Knowledge of the rules 

of perspective
• Ability to draw from life
• Constructive and realistic 

drawing

Develop your in-depth understanding and offer opinions 
about other artist work.

SUBJECT MATTER ELEMENTS 

Describe everything in the 
artwork?

What formal element of artwork 
has the artist used? Describe how 
they have used them?

MATERIALS INTERPRETATION

What materials has the artist 
used to create the work?
What process do you think 
that artist went through to 
create this artwork?

What is the work about? (This can 
be a combination of what you 
have found out through research 
or your opinion) How does the 
work make you feel?

This piece of work that I have chosen to write about 
is called… 
The artist created this painting to show…..
The artist has used….. 
This painting… 
This piece was created using…
This piece of art contains… 
The use of colour is very expressive and conveys… 

This artwork has had a huge impact on me … 
The artist is trying to challenge the viewer to… 
In exploration of ……………………….. in this work has 
given me…..

Pencil – Felt tip – Fine liner – Biro pen – Graphite –
Charcoal – Oil pastel – Acrylic Paint – Watercolour – 3D 

When 
critically 
talking about 
your own or 
work of others 
try to say:

Identity – Stereotypes 
– Culture – Heritage –
Gender – Sexuality -
Roles – Class –
Ethnicity – Values –
Representation –
Expression – Intent –
Personality – Self 
portrait – Composition 
– Concept 
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KS3: Year 9 Design and Technology Core Knowledge
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You will take part in the Design Ventura Competition, set by the Design Museum in 
London

You will learn how to generate design ideas based on;
Iterative Design Process.

Iterative Design means getting stuck on design idea. This design strategy emphasises 
prototyping a design, testing it and collecting feedback to improve it further.  

You will investigate SMART materials to understand how Designer create innovative 
sports products. We will look at 
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You will develop your skills and techniques to prototype design ideas using a 
range of modelling materials. 

You will develop your manufacturing skills and techniques by working with: 

• Complex tools and equipment to model ideas and prototype future designs 
with precision. 

• Model ideas using CAD
• Record a Design Diary to reflect on the iterative design progress.

You will learn practical skills and techniques to;
• Innovate, create and test ideas without fear 
• Experiment with challenging materials to communicate future innovations. 

You will develop confidence to take risks, make mistakes and re-develop ideas 
from this process. 
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What is the impact of good and bad Design?
1. Fair trade
2. Environment
3. Obsolescence 

What is good design and what does this matter?  We will challenge ourselves to 
think about the impact of design choices and consumption; do we really care if 
design is good and should we…
Material Focus: Stretch jersey/Knitted Fabric 
Designer: Design Museum – Designer in residence, Nike and Speedo De
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Nike Adapt Speedo Fast Skin 

Autumn 1: Design Ventura!

Autumn 2 & Spring 1: Sustainable Designing and Prototyping 

Designers work with challenging Design Briefs and so will you!
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KS3: Year 9 Design and Technology Core Knowledge

Knowledge I will learn… Modelling and Prototyping Design Ideas Modelling and Prototyping Design Ideas 

I must know….
• A range of drawing techniques to communicate my 

ideas
• How to model with a range of materials to create 

3D forms
• How to manipulate materials to create 3D forms.

I must understand….
• The possibilities and opportunities to design with a 

range of materials.
• Knitted construction of fabric to create stretch
• The characteristics of man-made performance fabric 

Physical models and prototypes, even when extremely 
"crude" or "low resolution," can be very valuable to help 

communicate design ideas. 

It is important to remember that the model is PART of a 
design process and doesn't have to stand completely on its 

own. 

Modelling and prototyping provide a focal point for abstract 
ideas, conversation and meaning-making.

Manufacturing Skills, Techniques, Tools and Equipment Designer & Brand Inspiration Product Evolution: The Suit

Assessment
Baseline Assessment: Autumn 1

MCQ’s & Practical Work: Autumn 2 & Spring 1  

Presenting Design Ideas 
Exploded Diagrams
Fashion Illustration
2D Design 
CAD

Sewing Machines to finish seams and apply decoration
Overlocker to finish edges and secure seams

Laser Cutter to develop prototypes 
Ozwald Boateng

Leading Saville Row Fashion Designer
We will analyse fashion products and reserve engineer 

garments to understand their construction, purpose and 
crafted detail 

The mecca of bespoke 
tailoring, Savile Row occupies 
a quiet corner of Mayfair 
(London) that runs parallel 
with Regent Street

64



KS3: Year 9 Graphical User Interfaces & Mobile App Development

What is copyright?
• Inherent in all types of work (e.g.. 

written, music, films).
• Lasts 70 years after author's death.
• Gives the author rights to make a profit 

off the work.
• Gives the author the right to take legal 

action against people / businesses who 
use their work without permission.

Rules of the GDPR:
• Keeping personal data up to date
• Store and destroy data securely
• Don’t collect or retain excessive amounts 

of data
• Protect personal data from loss, misuse, 

unauthorised access and disclosure 
ensuring that appropriate technical 
measures are in place to protect personal 
data.

Command Line
Interface

Where the user 
interacts through 

writing text 
commands.

Menu Driven Interface
Where the user interacts through 

selecting menu options.

Graphical User Interface
Where the user interacts with a mouse 

pointer, icons, menus and windows.

Natural Language Interface
Where the user interacts 

with the computer through 
voice commands.

Keeping Safe:
• Always lock your computer
• Keep your password safe 

and strong
• Don’t leave personal files 

out
• Always clear the printer, 

shred confidential 
documents

• Password Protect devices 
and documents

Proprietary
• Owned by the software's publisher who 

owns the intellectual property.
• AKA "Closed Source" meaning the source 

code is kept secret.
• Usually, must pay for the right to use it.

Open Source
• The copyright holder of the software has 

allowed it to be shared in many ways.
• The source code is freely accessible meaning 

anyone can download can create their own 
versions of the software.

• Usually free to use this type of software.

Visualisation Diagram
A draft version of the layout of 
a final static media product. Sizes

Colour Scheme

Fonts

AnnotationsImages
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KS3: Year 9 Graphical User Interfaces & Mobile App DevelopmentIn event-driven programming, the flow of the program 
is controlled by events.
Events can be user actions such as:
• Mouse clicks (or the touchscreen equivalent)
• Key presses
• Hovering over a picture
• Voice input (“OK Google…”)

Clicking here will 
allow you to program 
your mobile app.

Clicking here will allow you to create 
the layout of your mobile app.

Click here to switch 
between different 
screens (pages) on 
the mobile app.

The code blocks in the toolbox 
are categorised into colours

Like Scratch, AppLab uses code blocks to 
easily make working programs. Drag the 
blocks, placing them in a sequence into the 
workspace. This is where the layout is viewed and edited. Drag the elements onto the layout screen to put the layout together.

The design workspace allows you to change 
the properties of the elements of your app.

The Code workspace is where you put 
your code, the code will run in the 
sequence it's made in when an event 
occurs.
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